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1.
INTRODUCTION
The purpose of this thesis is to make a. fairly detailed
survey of the aims, methods, and materials of the Internation-
al Closely Graded Series during adolescent years- more speci-
fically during the intermediate and senior years of that
course
•
I have aimed to investigate and describe the mechanical
features, the style, pedagogical organization of lessons,
teaching helps involved in the organization of the individual
lessons and in the book as a whole, and to offer criticism as
to Vile content of the courses.
While fitness of method and material is largely depen-
dent on the psychological and social nature of the pupil for
vrhom it is to be used, it has not been my purpose here to
make a study of adolescent psychology. Neither have I attempt-
ed to suggest ideal methods or materials to be used in tea.ching
the adolescent. It has rather been my purpose to offer some
criticism of the method and materials actually used, putting
my main emphasis on presenting in some detail what the teacher
may expect to find for her use in the course as published.
By curriculum I have meant a selectee, and abridged
body of subject matter organized for the purpose of study,
learning, and instruction.

2Part 1.
Wiy-A Closelv Grade I Series.
^* Brief hi s tory of i ts rise^.
The early Sunday School offered the catechism to its
pupils as the core of instruction. But as educational
conciousness developed in the church, the Bible was more
and more considered as the logical source of study. It
was a book inspired by God and should contain within its
pages everything needed for the instruction of children
and youth. Enlightened leaders, however, soon come to
realize that the Bible is a source book rpther than a
text. From its content, curriculum may be built, but
within its pages no clue to teaching methods may be
found, no gradation, no organization such as would make
it easily adaptable to the teaching process. Neither
does the Bible offer any suggestions for the carrying of
principles involved over into the life of the present,
save those the individual mind is able to grasp for it-
self.
In order to provide avenues for the functioning of
the Bible, catechisms sprang up. Religion in the eight-
eenth century was largely a matter of doctrine. What
one believed was all important. As Betts says, "Not the
righteousness of ones life, nor the place of helpfulness
and upbuilding one occupied among his fellows, nor the
ideals one impressed upon his generation, but what one
believed was the final criterion of the spiritual stand-
c(. 5
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ing and classification of the church," 1.
Through the catechetical method, le.rpie portions of the
Bible were coimnitted to memory. In this sense only v/as the
Bible learned. Those v;ho were able to recite most voluminous-
ly from the scriptures held places of highest honor among
their fellow church members.
The year 1824 marked the beginning of selected lessons.
These were little more than citations of Bible passages in a
somewhat more organized form than had heretofore been used.
They became instantly popular.
The movement to uniformity was checked by the advent of
denominational agencies. 1840-1870 has been called the Babel
period because of the multiplicity of lesson books, outlines,
and question books that sprang up between those years. By
these means the curriculum was definitely enriched and graded.
The first generally recognized system of lessons vas the uni-
form Sunday School lessons authorized by the International
Sunday School Convention in 1872, For many years this had wide
popularity. Then the fight for graded lessons began, until
at last the International lesson committee vras authorized to
provide putlines for a closely graded system,
Betts mentions four forces which have influenced the
growth of the graded lessons,
1. The public schools with a definitely graded progression.
2. Progressive leaders in church and Sunday School who
saw the need of the pupil for a curriculum suited to
his needs,
1. Betts.- The Curriculum P. 81.
1
3. a growing educational conciousness ajnong church members.
4, competition from independent systems of Sunday School
lessons springing up in protest against an ungraded cur-
riculum, 1.
Betts also lists four factors compelling attention to the cur-
riculum,
1. the discovery of the child.
2. The rise of the eriucational ideals as related to religion
3. The influence of revisions in the public school curric-
ulum,
4. The lowered educational standards and results of the
Sunday School,
There pre approximately tv/enty-six sessions a year- ten
hours of class-room instruction, Not one out of every
ten pupils studies his lesson, Comparitively few teach-
ers are prepared, P.
These forces are still at work today molding our curriculumg.
Brief statement of the need_of a close l y grade d series .
In religious education lies the hope of the world. Conse-
quently the question of curriculum is of paremourt importance
and must be the great concern of all thoughtful leaders in the
church today.
Professor Mayer lists four factors which must determine what
shall go into a curriculum
1. The nature of the pupil,
2. The need of the pupil,
3. The development of the individual,
4. The interest of the pupil.
,

5.
"Our purpose in building a curriculum is to Christianize
the daily life of young people." 4.
Only a closely graded curriculum can adequately take
these factors into consideration. The nature, need, develop-
ment and interests of the individual are different at every
age. We are taking some risk when we assume that they will
remain the same throughout a year's course. To assume that the
same basic material can adequately supply the needs of pup-
ils of even three years age range is an absurdity. Above all
else, the curriculum material must be flexible. Only the max-
imum amount of adaptability can begin to meet the needs of the
adolescent. A closely graded series is the nearest approach
to this need.
1. Betts. P. 29.
2. Betts. P. 156.
3. Mayer Chapter 10.
4. iSayer P. 161.
€I
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Part 2.
Style,
1, General Literary Merit,
The style of Part Eight is quite commonplace and unint-
eresting. It is little more than commentary on the Bibli-
cal stories with much reference to the Bihle text and lit-
tle to present day living. For example Lesson 16, P. 71
we find as fol-ows;
"The crown of Israel had "been given to a man who did not
prove himself worthy to wear it, Saul did not make good.
Long before his final utter failure, Srul began to give
way to crazy outbursts of temper and v/ould act like a cra-
zy man. The courtiers thought that insaJiity was caused by
an evil spirit. "Search out a man," they said, "who is a
cunning player on a harp, and it shall, come to pass that
when the evil spirit is upon thee, that he shall play and
thou Shalt be well." Some one thought of David, a shep-
herd lad of Bethlehem, who was a skillful player upon a
harp, so an officer of the king was sent down to Bethlehem
to bring him to the court. ..."
Only occasional efforts are made to bring the material
into definite contact with present day life as in Lesson 33,
P. 159 which begins, "If you could imagine the churches of
the city of Washington worshipping in one great cathedral
you would have an idea of what the temple meant to the peo-
ple of Jerusalem." Most of the pupils know little enough
about Washington. It is not much closer to their knov/-
ledge than is Jerusalem itself. Comparison with the near-
est large city at hand will meet with a greater measure of

7success
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Course Nine ranks about the ssjne as Course Eight in the
merit of its style though here the approach is apt to he
more interesting.
Lesson 6, P, 7. begins v/ith the statement, " 'What^s hap-
pened to Schiller?* asked a friend of the young German vrri-
ter,"; Lesson 16 with a story from the early home-life of
Ben-Hur; and Lesson 31 with the story of Abbott Gregory's com-
ment on the slaves he saw in the Forum at Rome.
Unfortunately the following material of the lessons seldom
fulfills the promise of interest given by the first paragraph.
The Course Ten material v/hich should exeed all the other
courses in virility of style, sinks to a low level of inter-
est. Incidents in the life of Jesus are told in a prosaic man-
ner which simplifies but little the scriptural language and
lacks the inspiration and dignity of its style. There are
practically no allusions to modern times and no extra-Biblical
material is introduced to widen the pupil's horizon. Little
is added to the scant interpretation and appreciation of Him
which the pupil has been able to glean from the preceeding
courses
.
The material of Course Eleven differs from that of the
preceeding years in that it contains little of narrative mat-
erial. It consists rather, of suggestive comment and ques-
tions which are fairly well related to daily life and provoc-
ative in nature.
The first paragraph on P. 93, Lesson 15, will illustrate
this
.

8.
"Have you ever v/ished that you could do exactly as you pleas-
ed? Can you recall any time when you wanted to "grow up" so
that you could do as you pleased? Probably everyone has had
that experience. But we do not grow up far before we learn
that no one can do as he pleases unless he is very careful
how he pleases. Then we wish, perhaps, that we were Indians
or belonged to some other people who are apparently a law unto
themselves with very little authity to bind them. It is a fact
that less is expected of a savage than of an American or of a
citizen of some other civilized country. ...... .Kame some of the
good. things that he cannot have as a savage."
The material of Year One (Senior) is largely questioning
material, aimed to stimulate thinking about everyday living
rather than to present new material. Consequently we find the
style to be little more than a series of statements and ques-
tions as in Study 18, P. 89.
"As soon as we are born we come under a form of government
in the home. Mfhat are the first lessons that the child learns
in the fajnily? Why is he taught obedience? Why not allow him
to do as he wants to do? Why is he taught to respect the rights
and property of others? How is the child himself better and
tl
happier by learning to obey the family government?
The style of Years Two and Tlriree has little about it to
commend it to the interest of the pupil. It is a dry exposi-
tion of Biblical material, rather than a vital application of
Biblical material to present day conditions.
The style of Year Four is good, well suited to the sub-
ec
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ject matter in hand. It aims to present facts which v/ill
challenge the pupil to real thought, if not to action. It
presents these facts vividly and concisely. For exajnple, on
P. 81, Study 16, we find the following:
"Fifteen years ago an explosion took place in one of
our great steel mills, A number of men were blown to pieces,
Mien an attempt was made to identify the dead, it v/as foimd
that it could not be done from the records of the company.
They v/ere unskilled immigrant laborers on the pay-roll by num-
ber and not by name. In those days, the one business of that
company v;as to produce steel and make profits. Human life
cour.ted little more than any other raw materiel that vient into
the business,"
Stories of human interest are frequent and on the whole
well told, with economy of detail and little attempt to mora-
lize .
2. Appropriateness of stylo to the age of the pupil .
The vocabulary throughout as well as the graimnatical and
rhetorical complexity are of a simplicity which will offer
the average pupil no difficulty in understanding. But the
structure often falls below the best level and commonplace
words are used when more unusual ones would be more effective.
The style in general is straightforward and clear. In
the intermediate years pa.rticularly, there is an apparent ef-
fort to meet the interest of the pupil through the use of mod-
ern words such as "chum" a,nd "scout" which may have some meas-
ure of success in helping the pupil to identify the experiences
about v/hich he is studying, with his ov*ti life. Moralizing is
e
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avoided as much as possible.
In Year Two of the senior series, however, re find a dif-
ferent tone than that used anyv/here else in the series. Prof-
essor Rogers takes a didactic tone which is likely to produce
antagonism rather than interest in his readers. On P. 20, he
asks the pupils to study the story of creation, using the
v/ords, "I "beg of you to do it," On P. 23, after telling the
pupils to read the story, he says, "Having done this, go to
class ready to have your teacher read to you portions of the
Babylonian stories and you will be ready to mrke the compari-
sons and understand the results, and to take them into your
mind in such a way as to help your thinking through life." On
P. 28, after an assignment in Genesis, he says, "These twenty-
five chapters have stories to tell of interest, in one part or
another to everybody from child-hood to old age. I wish you
v/ould find the parts that interest you. You could find them
by reading all those chapters."
Eighteen is an age of independence. The pupil resents
being "asked" and "wished" and "begged" to get his lessons.
Moreover, the teacher's wish shoulc. not be the stimulus to
study. The pupil does not want to be told of the benefits he
may expect to re^ p from hia study at some future age. He lives
in and for the present.
Professor Rogers, while a thorough student and an up to
date interpreter of the Bible seems to be equally ignorant of
modern pedagogical methods and of the characteristics of the
later adolescent.
G
11.
In suranary we may say, that the style of this series is not
high grade. While vital in spots, it is in the main quite
common-place and far "below the standard of public school texts.
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Part 3.
Mechanical Features,
1, Make-up
.
l) Permanence, convenience, and attractiveness.
To quote from Herbert Betts* "The Curriculum", "On the
mechanical side, the series while better printed than much
of the Sunday School lesson materials being offered our pu-
pils, a,nd perhaps representing as high a standard as could
be expected at the time of their issue, leaves much to be
desired. Firet of all, it is issued in paper covered quar-
terly sections, complete units bound in the usual text form
not being supplied. If there was once a day when this form
of publication v/as necessary in ti^e interests of economy,
that day is long past. As previously stated, there are few
churches in this country that cannot afford to supply their
children vath the books and materials heeded for their re-
ligious training. Indeed there are few churches that can
afford to do otherv/ise." 1.
In the light of existing, observable conditions, this
statement, extreme as it mty sound, seems entirely warrented.
In the first place the paper covered quarterly is wasteful.
It is not built to, stand hard usage. Even the quarter year's
wear of a coraparitively careful pupil is about the end of its
life. At least it if, in no condition to be passed on to an-
other pupil. That means that an entire supply must be pur-
chased for each succeeding group of pupils. Surely the text-
book form of, binding of the lessons v/hich might be used over
and over again v/ould be more profitable in the long run. The
1. Betts. P. 365.
r
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initial added expense would be more than of:'"set by the in-
creased terra of service.
Moreover the text-book form, in which the four quarters
for the year mi^ht be bound tocether, would greatly help, in
my opinion, in helping the pupil to see the ysar's work as a
coherent whole, in which each quarter's work has a definite
relation to the other quarters. The paper bound quarterly
edition style of binding is very apt to give the pupil the
impression that each quarter is quite independent of the
rest of the series. At the very least, it tends to break up
what should be a continuous course of study.
In the third place, and perhaps more importa.nt than eith-
er of the other reasons given, the pupil does not respect the
paper bound quarterly. He is used to the v;ell-bound books
furnished in the public schools. He quite naturelly estimates
the value of the book by the care with which it is bound.
This brings the quarterly pretty low on the value scale. We
have but to witness the care given it by the average pupil.
When the new quarter comes around with the issuing of the
new quarterly there is no such exi^ression of pleasure as that
which welcomes the advent of the new school text-book. Why
should there be? It has little of the attractiveness we de-
light in in books. The cover of the book is sombre in ap-
pearance and undecorative , And it is ui.substantial in ap-
pearance. It has little appeal. The number of books which
disappear between the Sunday of first issuing and the suc-
ceeding Sunday or two disposes one to think that a look at
<c
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the streets which lead to the homes of the pupils and into
the fajnily waste-baskets mif:;ht "be very revealing. Those
books which are not actually discarded with entire uncon-
cern are more apt than not, if they are used at all, to
travel back and forth to Sunday School crushed into coat-
pockets from which they usually emerge with one or both
covers missing and the pages badly dog-eared. And v/hat pu-
pil will be interested in using such a book?
2. Size.
Ihe size of the quarterly is on the v/hole very convenient.
It is small enough to be conveniently handled, yet allow-
ing sufficient page space for the presentation of a gener-
ous cmourt of material. However, a book of the four quar-
ters would be no less convenient in size and the stiffness
of the cover would give a.dditional ease in hrndling by vir-
tue of its rigidity.
3. Quality of paper.
Good quality paper is used throughout the series. It is of
such substantiality as to stand hard usage and of such thick-
ness that the print does not shov/ through from page to page.
It is a paper that takes print well. It has a smooth finish
which does not reflect the light.
2. Type.
J)) The type is in the main of good size, ten point, suitable
for the adolescent. The spacing and leading are adequate
for easy reading. My main criticism is of the size of the
type used for, the printing of the exerpts from the Living-
cc
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stone Journal, Course Ten, Part Four, and th^aily thought
Questions used throughout Course Eleven. Here the eight point
type is used which is not only difficult for early adolescents
to read but is apt to repel interest by its compact c!ppeara.nce
,
These passages from the Journal, the Livingstone Motto, and the
thought questions should be considered no minor feature in the
quarters in v;hich they are included and should not be relegat-
ed to so unimportant a place in the text. Nothing smaller than
the ten point type should be used.
The quotations in Part One of the senior series are also
printed in this small type but here criticism must be less se-
vere owing to the added a£;e of the reader.
Smaller type is also used for the paragraph headings in
the first two years of the intermediate series and the second
year of the senior series. TJhile these are u^iderscored and so
stand out clearly, they do at the same time lessen the appear-
ance of legibility.
At
t
ractiveness of page.
l) Arrangement.
a. Margins.
Inch margins are used throughout the series. These are
adequate and give no appearance of crov/ding.
b. Use of v/hite space.
Sufficient white space is allowed to give the book an
attractive appearance and make reading easy. The pages
are in no sense crowded and although more space might in
some instances be desirable, the ajnount allowed seems
adequate in the interests of economic production.
Ic
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c. Placing of charts, pictures, and maps.
In the intermediate series, all charts, ma.ps, and pic-
tures are printed separately and placed in paper pock-
ets pasted to the inside of the back covers of the
quarterlies. This is quite in keeping with the gener-
al flimsy make-up of the hooks and quite as unsatisfac-
tory. The paper is of a very ordinary type and is easi-
ly torn. The maps must he folded very carefully or be
very carefully arranged to be fitted back into the pock-
et after use. It has been my experience that the usual
hurried close of the lesson period is not condusive to
such care and only a very a very unusual pupil will have
interest enough to give it. There are more worth-while
things to do at hand. Consequently the maps will very
soon be either lost or in bad condition and will have
no further interest or value for the pupil. Such a hand-
ling of materials v;ill prove a deterrent factor rather
than a stimulant to further effort and v/ill tend to en-
courage careless habits rather than to teach care and pre-
cision.
In the senior series, the maps are for reference use
only and are scattered throughout the quarters. For the
most part, they are whole page maps and are placed for the
greatest convenience of the reader, at the point in the
lessons where they v/ill be used. Occasionally two page
maps are used. These are placed in the center of the
quarterly where they may be easily four.d and convenient-
ly spread out for use.
c. 4
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2) Clearness of print and general legibility.
The printing is all in good quality black ink and is
very clear and legible. In this point the series de-
serves a first rate ranking,
4. Orp^anization of page,
1) Appropriate paragraph headings.
Paragraph headings are used throughout the eight years
of the series. They are in the main very good, clear-
ly setting forth the main theme or spirit of the para-
graph to which they are attached. For example, select-
ing at random we find the following:
Course Eight. Part 2, P. 88 The Song of the Bow,
Course Nine. Part 2. P. 94, The Best Things,
Course Ten Part 2. P. 102. Ph/sician, Heal Thyself,
Course Eleven. Part 2. P. 94, Following God*s Guidance,
Year One Part 2. P. 90, What a City Should Be and Do
Year Two Part 2. P. 92. The Victory Song of Deborah.
Year Three Part 2. P. 102. A Personal Appeal,
Year Pour Part 2. P, 94, Welfare Work,
These are characteristic paragraph headings and accur-
ately set forth the main substance of the paragraphs.
For example, under the paragraph heading, "Not By
Might But By Pov/er", Course Eight, Part Three, P.162#
"The example of such a man is contagious. Among
those v/ho listened to Haggai^s words v/as a young man
named Zecha.riah, in whose heart arose the desire to
be a preacher himself. He had far greater ability
than Haggai, but he needed just the stimulus which the
(* <
1
18.
splendid initiative of i-^ag^ai gave, Zechariah stood right
nobly by Haggai»s side, and with an eloquence surpassing
that of Haggai, he continued the work of his friend. The
truth that the spirit of God, is the secret of power, strong-
er than armies and stronger than all other forces is one of
the greatest truths of the Bible and has been the encour-
agement of all v/ho try to do right everyv/here .
"
Convenience of display.
All paragraph headings and others are made to strnd out
clearly by means of black type, underscoring, or printing
in all capitals. They give by means of differentiation in
"type, size, and use of capitals, clear evidence of coordi-
nation, superordination, and subordination, and so make it
easy for the pupil to judje of the relative importf^nce of
the different parts of the lessons and the relation in
which they stand to each other.
The arrangement of material follows as far as possible
the order of use. The Bible readings which form the basis
of the lesson come first. These are fol levied by the text-
ual descriptive material; while additional suggestive mat-
ter and supplements to study, such as library references,
questions, and assignments come at the close of the lesson.
Use of italics, black type etc.
There is practically no use of italics. I have noted its
use in but one instance, the use on Page 186 of Course
Eleven, Part Three, in which the underscored words are
effectively italicised.
Usefulness Today,
I< I.
i (
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"Have you ever iDeen asked whether it is required that
every Christian must share in the service of the Lord's
supper?... "In remembrance of me" are the words which
ring in our ears as we bow in the service. Is it any
help to you to remember Him? "My people no longer re-
member me; it is time I should die," exclaimed a sad
queen, Jesus was a lonely man on earth, but today mil-
lions serve in His name and bow together before the al-
tar because they remember Him, "
Black type as means of emphasis is used sparingly
also. In fact its use is almost entirely limited to
that of chapter divisions and paragraph hec^dings. It is
nowhere used to emphasize important statements and impress
them in that way on the pupil's mind and memory, as I
think might be very effectively done.
S. Pictorial Illustrations.
1) Artistic value of pictures.
The only pictures included in the make-up of the quarter-
ly are those to be found in the envelope at the back of
^art Three, Course Nine, Here we have eight pictures,
the first being that of the ruins of the Roman Forum, and
the others of later Christian leaders from Saint Bernard
to Florence Nightingale, They have true value, being
prints of some of the best pictures we have of these
great men and women,
2) Mechanical execution.
The mechanical execution is excellent. The pictures are
good clear prints in black and white.
Ic
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In Courses Eight, Nine, and Ten of the Intermediate Series
a list of pictures for class use is suggested in the teach-
er's manual. They are pictures of true artistic value,
being copies of paintings of such v/ell knov/n artists as
Wilde, Siemiradski, Brown, Tissot, and Hofmann.
A list of stereographs for class use with descrip-
tive material is furnished to the teacher in connection
with Course One, Part Four of the Senior Series, and the
Second Year entire.
I I.
( < I
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Part 4.
Pedagog^ical Organization of Lessons.
It will be impossible to discuss this subject in gen-
eral, owing to the varied authorship of the different years
and quarters of the series. I shall therefore discuss the
courses of the series as separate units, in the main,
1. Aim
.
In all but the first three quarters of series ten,
the aim of the lesson is clesrly stated at the beginning
of the lesson in the teacher's manual.
Good provision is made for getting this aim across to
the pupil through the general organization of the lesson,
the approach, the climactic arrangement, and the empha-
sis.
For example, selecting at random. Lesson 34 on Thor-
oughness, P. 212, Course Eight, Part Three. The aim is
first stated, "To show the heroism of undertaking hard
tasks and of carrying them through." The "Lesson In
Class" as outlined for the teacher, begins with an ap-
proach through stories of the prayer habits of Washing-
ton, a.nd Jackson, who followed up their prayers for help
by v/ell directed personal effort. The story of Nehe-
miah is next introduced. He is first shown in the lux-
ury of the court life hearing the call, preparing for
service through prayer, setting others to work and giv-
ing them confidence and enthusiasm for their work, and
finally, as one of the true heroes of history, v/ho
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undi scouraged by ejiy opposition kept on until his task
was done.
The pupil is shovv-n in successive steps how Nehemiali
resisted all opposition; opposition by force, opposition
by ridicule, opposition by trickery and opposition by
dissention within.
This and the concluding words tend to clinch the aim,
"Nehemi&h believed in his work. He believed that v/hat
should be done could be done, and that v/hat could be done
must be done. He believed that the Lord had given him his
work and would give him strength for it."
The ma.terial for the teacher tends to side-track the
unwary v/ith its emphasis on prayer as the secret of llehe-
miah*s success, but rightly used, it shows how prayer is
but a corner-stone on v/hich a man must build wdth dili-
gent work if v/hat he prays for is to be realized,
TTPe of organization of the lesson.
a, Genera.l method of attack.
The genera.1 method used throughout the series is the
discussion method, Afjrer attempting to establish a
link with the interest of the pupil, such material is
presented as it is hoped will arouse the pupil to ques-
tion and comiTient, The material is largely in the nature
of essay and Bible commentary. In the intermediate
courses the life story or biographical incident is nat-
urally the basis of the discussion. The author *s com-
ment throughout the courses is full of ouggcotivc
c
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suggestive material for discussion purposes-questions,
discussion topics, and debate subjects being either in-
cluded in the essay material itself or separately out-
lined,
b. Articulated with interest of pupils.
The approach to the lesson is in most cases good. It
catches the interest of the pupil through an allusion
to some historic scene, incident, or persone.ge with whom
he is familiar, or asks a personal question which is al-
most always a sure v/ay of arousing interest and attention.
Unfortunately the rest of tht lesson does not always ful-
fill the promise of the approach. We have already dic-
cussed at some length the interest value of the various
courses
.
The suggestive illustrations to be used in connection
with the course on the Life of Christ are particularly
well chosen, a.nd should go far in livening up the class
period and making the teachings of Jesus live. The in-
terest of the narrative is in most cases sufficient to
compensate for the slightly didactic method of presenta-
tion. See P. 71 of this thesis.
The stories from life used in the "Bible and Social
Living" and "The World A Field For Christian Service" are
of genuine practical interest and value,
c. So organized as to culminatively drive home its point.
I'he organization is good in the main. For example
Study 8. Year One, ^art One is organized around the fol-
lowing headings.
cc
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Physical EfficiGncy,
A. The Human Engine,
B. Its Importance.
C. Eov/ To Make it Efficient,
Food
Air
Exf rcise
Cleanliness
D. The Physical Ideal,
Lesson 8. Part One, Year Four follows the following out-
line •
Community Groupings.
1. Do you knovv your community?
a) as a whole
•
bj in all its parts.
2. The group life of the community,
a) some comraurity groupings.
"bj other groupings.
a. by nationalities*
b. by religions.
c. by morals.
d. by incomes.
e. by occupations.
c) bringing people together.
The organization is such as to leave a cleat impression
in the mind of the pupil and to drive homo the main
points of the lesson,
3. Provision for controlling study.
The chart on P. 76 will give some idea of what courses
provide assignments, questions, and references for the use
of the pupil,
Q.uestions where used, are largely factual, more reliable
as a means of checking up on factual material than for stim-
ulating thought. The assignments in Years One ond Four of the
senior series are the only ones that succeed in providing ttie
pupil with active work and get him out into life problems.
ct <
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I have noted a number of these on P. S2.
References for home reading are very infrequent. The
pupil is thus deprived of a valuable source of inspira-
tion which could be provided v/ith little difficulty.
There are source books on the \^ork of Livingstone v/hich
the averp.ge adolescent would read with delight. But no
reference to them is made in the Quarterly dealing with
his life as a missionary. The pupil is left to gather
what scant information he can from his own text and the
little material the teacher may find time to present on
Sunday morning. Adolescence is above everything a time
of awakening intelligence and broadening mental out-look.
He will read anything a.nd everything': once his interest is
aroused. It is a distinct loss to leave lists of supple-
mentary texts out of the pupil's book.
Provision of means to insure functioning of the instruction,
a. Provision for definitely clarifying ideas that need it,
by illustrations, references to.riaps, charts, pictures etc.
Illustration is the most used means of clarification in
this series, I have already m^entioned the fine illustra-
tive material used in connection with the Life of Christ
course, Q,uotations from source books are widely used
throughout the teacher's manuals giving her such addition-
al information as will enable her to explain difficult
points as they come up.
Maps are used in connection with the Old and IJevi Test-
ament materials in the senior course that the pupil may
c( (
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have a clear picture of the locality with which the les-
son material is dealing,
b. Provision for motivating those attitudes that need it.
Pew of the attitudes that we wish the adolescent to at-
tain come of themselves. In the intermediate course they
are motivated largely through the presentation of the lif
stories of great men ani women who have em"bodied them. In
the senior years, the attitude is reached through a pre-
sentation of life situations from v/hich the pupil is left
to drav/ his own conclusions as to v/hat the Christian at-
"titude must be. Each method is adapted to the age for
which it is intended. Attitud:s must come from growth
from Ydthin. The indi-vidual can gain right attitudes
only as he is inspired by the right living of others and
challenged by situations which need his help.
Provision for the enrichment of experience in ways not di-
rectly related to the lesson but not antagonistic to it.
Incidental references to gre? t men a.nd iraportrnt events,
allusions to great art, literature and music, quotations
from poetry or fine prose, cross-references to history and
geography are scattered throughout the series. I have list-
ed the main references on Ps. 88 ff of this survey.
They are not numerous and there is much repetition, Fel-
icia Heman's poem, "The Landing of the Pilgrims" is sadly
overworked. But the references are in the main quite to the
point and should be valuable to the pupil in relating the
material he is studying to other times and to varied fields
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of endeavor. It is to "be regretted that there are not more
of them
,
The pedagogical organization is on the whole quite de-
cidedly weak, '^he organization of the lessons is fairly
good throU;^hout, "but there is little provision for activity
on the part of the pupil. V/ithout activity there can be lit-
tle hope and no assurance that the principles taught will
ever actively function in the life of the pupil.
Assignments are in the mHin ineffective requiring more
skill of hand than of the mind. Provision for directing
study io qiute inadequate. The church crn lerrn much from
the public school in this direction.
c
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Part 5,
Teaching Helps In the Individual Lesson,
1 • A separate manual for teachers
.
A separate manual for teachers is provided for every course
of the series,
2 . Addi tional suppl ementary material.
Practically every lesson in the teacher's manual has be-
side the author's special comment for the benefit of the teach
er, valuable quotations from reliable sources which will aid
her greatly in gaining a personal understanding of the facts
and situations and in interpretation of them to her pupils.
Book lists are supplied with each course. Additional story
material is also supplied.
Useful teaching suggestions.
Suggestions as to where to place emphasis, and a general
outline of class-room procedure is provided with each lesson.
This outline is merely suggestive. They do not provide more
than the minimum of detail, and too much reliance should not
be placed on them,
4. Val uabl e teaching ai ds,
Questions, debate subjects, discussion subjects, and out-
lines are fairly liberally provided. They are to the point,
should stimulate thought if not action, and should be a true
help in the teaching proizess.
No model lesson plans are offered in any part of the adol-
escent course. The main aim of the course seems to be to
supply material. The question of method is left prettv
largely to the individual teacher.
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Part 6.
Helps in Beo;ard t o the Book as a 'Whole. Intermediate
.
VaYuabl e t e a chi ng sugr :e s t i ons .
In Course Ten, Part One xie find this general statement in
the foreword:
"The International Course of Graded Lessons is an attempt
to furnish a course of Bi"ble study adapted to provide for
each pupil the truth he needs at his age to quicken his spir-
itual life and help him know God and live as a child of God.
The lessons for each year of the course have been selected
with reference to the ability of the pupils to act in response
to the truths the lessons teach. This is in accordance with
the principle that the present lives of the pupils are the
field wherein the knowledp:e acquired should function. Normal
experience in each stage of the development of the religious
life is the preparation for the next stage."
A general purpose follov;s:
"The purpose of graded lessons is to meet the spiritual
need of tbe pupil at each stage of his development. The spir-
itu;i.l needs broadly stated are these:
1. To know God as He has revealed Himself in nature, in
the heart of man, in the Holy Scriptures, and in Christ
2. To, exercise toward God the Father, and His Son, Jesus
Christ, our Lord and Saviour, trust, obedience, and
worship
.
2. To knov/ and do our duty to others.
4. To kno^v and do our duty to ourselves. 1.
1. Course Ten Part One. P. 3. T.M,
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The aim of the intermediate course follows:
"To lead to the practical recocnition of the duty and re^
sponsibility of personal Christian living, and to organize
the conflicting impulses of life so as to develop habits of
Christian service."
Aim of the lessons for the first year.
To present the ideals of heroic living as exemplified
by the leaders of Israel v/ho were inspired by faith in Je-
hovah and by North American leaders of life faith.
Aim of the lessons for the second year.
To present the ideals of the Christian life, as exempli-
fied by leaders whom Jesus inspired in His own and succeed-
ing ages.
Aim of the lessons for the third year.
To set before the pupil, through a biographical study of
Jesus Christ, the highest possible ideals of Christian living
in aspects and foims to, which the impulses of his nature
may be expected to respond; to lej'd the pupil to accept Jesus
as his personal Saviour and the Lord of his life---to rein-
force the call to follow Jesus by presenting an example, the
life of a character in modern days who forsook sJl and fol-
lowed Kim, 1^
Each quarter makes a further attempt to give to the
teacher the specific purpose of that particular section of
material
.
1. Course 10, Part 1. P, 3. T.M
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^ive somethinf^ of the psychology of the pupil for
whom the book is intended.
In Part One of Course Eight an attempt is made to give
a general characterization of the early adolescent,
"Adolescence: The years of early adolescence are cru-
cial years in the life of the individual. It is a. period
of changes and adjustments. Physically, intellectually,
spiritually, it is the age of a new birth. Out of the
materials furnished by environment, training, heredity,
the habits which have been formed and all the spoils of
the earlier warfare, the foundations of a nev/ life are be-
ing laid by the individual himself." 2.
Other headings follov; from which I will briefly quote:
Phys i cal Growth and Changes.
"After a period of more or less quiescence, with the
dawn of adolescence there is a rapid growth, ...In the ex-
uberance of strength and in the inexhaustible power of re-
cuperation the youth develops athletic prowess and performs
feats of physical strength with seeming recklessness of
consequences. It is not surprising that in the moral
sphere he shows the same disregard of danger and willing-
ness to take risks.
The Achievement of Freedom .
The youth is concious of a nev/ sense of pov/er and he
is eager to do real things.... Assertiveness leads some
into revolt against authority and others into sensitive-
ness and reticence.
1. Course 8. Part 1. P. 7. T,M,
cI ^ ^
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The Deepening of the Emotional Life .
"There is intense emotional activity,. , The tendency is
for the youth to construct a hero of his ovm,"
The Maturing of the Social Instincts,
"With the new discovery of self comes the new discovery
of relationship."
The Enlargement of Mental Powers.
"The youth finds himself able to rePSon,,.He takes pleas-
ure in independent thought and questions the wisdom of all
others
•
The Spiritual Awakening.
"Moral and religious interests deepen. Youth is the
season of high resolvings. The great choices and decisions
are made in these years." 1.
In Course Ten, Part One, there is a statement of the
prohlems of middle adolescents. To summarize these:
1. This is a time of expansion and new adjustments.
Self-assertive feelings reach their climax.
Group ethics and group standards dominate.
2. The social instincts are rapidly maturing.
Independence is tempered by the deepening social con-
ciousness
.
3. A passionate idealism may be expected.
The ideals are evanescent and the decisions are not as a
rule a.biding.
The ideals are concrete and take the form of ambition
1. Course Eight, Part One. P. S, T.M,
cI 1
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rather than aspiration,
4. There is a rapid developinent of intellectual powers. The
youth finds himself able to reason. His feelings of self-
assertion come to the front.
5, There hss dawned a new sense of power and a deeper sense
of v/hat the world is and there is eagerness to have a part
in the world and do real things.
It is a time of strife and tumult, strain, and peril, con-
flicting impulses and possihili ties , 1.
Following this in Course Eleven, Part One, after a
rather similar surnz^jing up of the characteristics of middle
adolescents is the statement, "It is too late in life to
rule with the rod of iron, too errly to rule by reason.
The teacher must guide, somewhat with discipline, some-
what with reason, and most of all with sympathy," 2.
Brief as these characterizations of the adolescent
necessarily are, they succeed in giving the teacher at
least a general basis on which to v-rork. It is hoped that
the teacher v/ill have such a knowledge of the adolescent
as to make them quite unnecessary and that at least she
v/ill make them merely a means of checking up on the char-
acteristics of the individual pupil. As such they fur-
nish &. fairly sound basis,
b. To give the social needs of the individual.
These have been to a considerable extent included in
the discussion of the characteristics of adolescence. Yet,
1. Course Ten Part One. P. 4. T.M,
2. Course 11, Part One. P. 8. T.M.
c
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such a statement as the following, found in Course Eight,
Part One, is very helpful as a reminder.
"Por the moral and religious life, early adolescence
is a period of rapid and important development. The dav/n
of self-conciousness brings with it a new sense of self-
sufficiency and independence. This is the period during
which juvenile crime as well as virtue flourishes, habits
of personal impurity due sometimes to evil associations,
sometimes to an overdevelopment of the sex instinct, now
often fasten upon life and undermine the future. But
youth is at this time susceptible also to , the higher and
better influences. Religion is its natural element. The
critical and often defiant attitude which boys and girls
in their early teens sometimes assume is accounted for by
the abrupt breaking away from the childish notions of re-
ligion. Over against this attitude, however, there is al-
v/ays present, because instinctive to youth, an intense
hunger for vital knov/ledge and a desire for sober know-
ledge and sound advise," 1.
In Course Nine, Part One, two paragraphs in the intro-
ductory material are devoted to the subjects, "Studies in
Friendship" and "The Teacher as a Friend," Here we find
a fine statement of the opportunity of the teacher who
is willing to give herself in personal friendship to her
pupils to act as their counselor and advisor in meeting
their personal problems.
1. Course 8. Part 1. P.6. T,H.
I< I
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Such paragraphs as these form a good guide for the teach-
er who is seeking a knowledge of the social needs of her
pupils. Similar expressions of the social needs of adol-
escents may be found throughout the series.
Part Four of Course Mne, is devoted exclusively to the
study of some fajnous friendships. In the introduction is
this statement which it will be well for all teachers to
keep in mind, "At the same time, their greatest need is
for intimate and sympathetic companionship with persons
older than themselves, mature men and women, *A boy will
choose as his comrade a companionable man every time." "
- Dean Athearn. 2.
To suggest wider reading for the teacher.
Course Eight,
Beside the library selections given in the lesson it-
self there is in Appendix A. a book list for the use of
the teacher. Here we find eight books "for the study of
the characteristics and needs of early adolescents" by
such well known authorities in the field as King, Hall,
Forbush, Margaret Slattery and others; and three books
"For the study of the Old Testpment characters": "The
Representative Men of the Bible" by George Matheson, "Old
Testament History" by Israar J. Peritz, and "The Historic
Bible" by C.F. Kent,
Part Four has a Book List in Appendix A. vdiich recom-
mends from two to three books to be read in connection with
Course 9. Part 4. P. 245. T,M,
IF
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each lesson.
Course Nine,
Library selections are included in the chapter and the
books for the study of adolescence are again recoraraended.
Books are also listed for the study of New Testejnent char-
acters.
In the Appendix of Part Three is a special list for "the
study of some of the characters dealt vith in these lessons"
while the books listed in the Appendix of Part Four are thos
"bearing upon boy and girl life at this period, " or upon
the subject of friendship.
Course Ten,
The Library Selections given in the chapters are abun-
dant and no separate bo^k lists are given. The teacher how-
ever may readily make one for herself by selecting the books
from which the selected readings are most helpful.
Part Pour suggests to the teacher specific readings for
each chapter. In summary, the readings recommended are as
follows
:
1, Ilissionary Travels- Livingstone,
Introduction and Chapters 1-10, 1^-32,
2, The Life of Livingstone- Blaikie.
Chapters 1-12, 14-23 and Appendix,
3, David Livingstone- Horne,
Chapters 1-11,
4, Jesus and the Gospel-Denny, The Conditions of Disci-
ple ship. Book Two,
5, The Zambesi and Its Tributaries-Livingstone,
Chapters 1-5, 20-29.
rI.
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6. The Last Journey of Livingstone- Edited By Horpce
Chapters 1-19, 25, 26. Walter.
7. Daybreak In the Dark Continent.
Livingstone Centenary Edition.
8. How I Found Livingstone- Stanley.
Chapters 14, 15.
9. The Autobiography of Henry M. Stanley.
Course Eleven.
A book list is given at the clone of the first, second, and
third quarters under the following divisions:
The Life and Work of Jesus, (four books)
The Work of the Early Church, (three books.)
Christian Doctrine (four books.)
Method (Twelve books among which are those recoimnended
in the earlier years of the series.)
In addition to these book lists, parts two and three give
additional suggestions for v.'ider reading at the end of the
chapters. Part four also gives suggestive books for wider
reading at the end of the chapters and there is no general
list, though it may be assumed that the books recoinrnended
for the preceeding qua.rters will be equally useful here.
d. To suggest how to prepare and conduct the lesson.
Course Eight.
In Part One, following a paragraph on the v; lue of bio-
graphical study, there is a note on the method to be used
in such study. It is suggested that to understand any char-
acter, three questions must be answered. "\7h.pt is the back-
ground of his life? What did he contribute: to his world?
and What Qualities did his acts reveal?" 1.
1. Couree 8. Part 1. P. 9. T.M.
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"Th.e purpose has been to find a comnon denominator, the
elements of oneness "between th^ir experience end ours, to
picture them with a moral strength end sympathy that makes
them stand out as heroes in the pupil's imagination, end at
the same time v/ith a naturalness that will place them with-
in our reach," 1.
The teacher is given a plan of the lesson in the student's
text-'book and six steps in preparation are suggested for her
ov/n use. These are such elementcry steps ss any te&cher would
expect to follov/, in personal study and planning.
Under the heading, "Expressive Activities in tiie Class" the
following subjects are discussed.
1. Geography Work,
.. "Blank maps are furnished with the pupils' books. Up-
on the blank map, an event map may be made for the dif-
ferent characters studied. The method is to locate the
places and to record the events connected with them as
the lesson unfolds. In the teacher's book the event map
is v/orked out as a guide for the preparation of the les-
son. The teacher will work with the pupils upon a blank
map , ... "
2. Discussion of problems,
"The main form of expressive activity in the class is
discussion of facts and principles. The great aim of
the class discussion in these studies is to aid the pu-
pil to exercise his moral judgment, and to appreciate
moral values.
1. Course 8. Part 1. P. 11. T.M.
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As an aid to class discussion an outline for character
analysis is given with each lesson. This analysis may be
constructed in the class and will be p summary of the facts
,
and impressions refined in discussrion, 1.
3, Note-book v;ork.
"Analytic or narrative note-book work is suggested for
each leswon. , , This v/ork is optional and v.^hile it should be en-
couraged it should not be demanded." 1.
For Part Four of the course, it is suggested that in as
much as it is a surai-ier course, for the fullest enjoyment, "The
teacher must be set free from the tyranny of dates. One char-
acter is presented for each Sunday, but it is not essential
that any one class should study all the characters. It were
better to selec't a few, perha,ps even a very fev;, of the twelve
presented in the text-books and study these with liesure and
X
with care," This statement should I think be eaually applica-
ble to the studies of the first three Quarters,
As suggested, the lessons themselves follow the ms.in
headings
:
1, Explanatory Notes.
A summary of the story in brief and other descriptive and
interpretive material,
2. The Lesson in Cla.ss.
The approach and general method of procedure v/ith sugges„
tions for Questions and class participation,
1. Course 8. Part 1. P. 11 T.M.
2. Course 8. Part 4. P. 254. T.M.
t <
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3. Library Selections,
4. Visiting the Lesson Places.
Descriptive material to be used in connection with tlK
stereograph.
Course Nine,
The preparation and general method for Parts One, Two and
Three follow quite closely the preparation and method used dur-
ing the first year. In Part 5*0 ur the method varies somewhat,
"Attempt has been made to have the Bible itself used as the
text in a somewhat larger way thfn the pupils may have been
accustomed to. The power of abstract thinking is developing
and it seems wise to encourage thought regarding larger sec-
tions of Biblical material rather than to make constant refer-
ence to brief sections Suggestions for further elabora-
tion of the lesson during the week in the form of readings,
dramatizations, and so on are afforded in the hope that the
long summer days may prove unusually fruitful in cultivating
closer friendship between the teacher and pupils and growth in
characters and ideals on the part of all." 1.
Course Ten,
In course Ten under the heading, "Cooperation in the Class"
we find the following;
"The teacher *s problem is to secure the mastering of the
facts of the life and a discussion of the principles involved.
His method is to arouse the pupil to take some active part in
each lesson. An instructor cannot teach without the aid of
the pupil. Expressive activities are planned for the pupil
1. Course 9, Part 4, P, 246 T.M,
c
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with each lesson. As an aid to the mp.stering of the facts,
map Avork is suggested occasionally. As an aid in the class
discussion a few facts and thought questions are given in
the pupil's books. The inductive method has been followed
in the pupil's books," 1,
Seven steps for the prepara.tion of the teacher similar to
those given in the earlier years are here suggested.
In the preface of Part Two, there is the statement; "To
make the pupil acquainted rather than informed is the pri-
rmry objective of thir. course. The method is not so much the
presentation of the facts of His life as the awakening of an
admiration of Jesus aaid an appreciation of Plis character."
"In every lesson more notes are given than can be used
in any one course... Accustom yourself to make such a selec-
tion and application as your lesson needs. The book was made
for you and not you for the book." This advice is repeated
in Part Three.
Part Four in the Introduction gives a summary of what
the teacher may expect to find in both her manual and the pu-
pil's text-book and the use she may be expected to make of
each.
Course Eleven,
"The method of teaching in this course should be an in-
ductive discussion method. Every feature has been planned
to induce the pupil to think out the problem as far as he willl'g
1. Course 10. Part. 1. P. 9, T,M.
2, Course 11. Part P. S. T.M,
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In siAimnary, it may be said that the foregoing advice,
v/hile fragmentary in nature, is worth-while as a guide
to the teacher in her general outlook on method. It
emphasizes the use of the discussion method, limiting
of the subjects for discussion to a number that can be
adequately covered, and active pupil participation,"
These are points tiiat need emphasis in any similc^r course
of study.
Supplementary teaching- material.
A summarized report of the maps and charts used in
this period may be found on Ps. 96 ff« of this survey.
They are page size outline maps and are \/ell executed .
The only pictures published with the lesson book are
the eight x^ictures in the envelope at the back of Part
Three, Course Nine. A discussion of their v/orth will be
found on P. 19 under the heading "Mechanical Features"
in this survey.
No music is published with the lesson book.
Space for note-book work is allowed at the end of the
chapters in Course Eleven. This is rather inadequate.
An index of lesson titles with chapter numbers pre-
cedes the first lesson in each quarter. There is also
an appendix which gives lesson titles with the biblical
references for the lessons for the entire year at the back
of the book.
No pronouncing dictionaries or glossaries are supplied.
a.
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f. Provision for givinp; the teacher perspective on the course.
a) Account of the particular aim of the course and how it
fits into the scheme as a whole.
In Part One, Course Nine, in the introduction is the state-
ment: "The "biographical study of the life of Christ forms
the culminating point of the studies for the early adoles-
cent period. The studies for this year, while they are
definitely preparatory to the studies in the life of Christ
which are to follow, are at the seme time in themselves
of the greatest importance for the strengthening and deep-
ening of the religious impulses c-md spiritual life of the
pupil. The concluding studies for the year take account
of the pupil's desire for personal friendships and con-
cretely present the Biblical examples and Christian stan-
dards of friendship." 1.
In Course Ten, Part One, the aim for each year is sum-
narized. In the Foreword of Course Eleven, Part One, is a
paragraph on "The Place of This Course in the System."
"Let us keep in mind the place which this course holds
in the system. By simple stories leading up through bio-
graphical narratives of increasing detail, the revelation
of God through patriarchs, kings, and prophets, through
Jesus Christ, and through ancient and modern apostles has
been taught. In the later course it has been expected
that boys and girls would joyfully proclaim at any time _
their allegiance to Jesus, while in the course immediateiy
1. Course Nine, Part 1. P. 5. T.M,
c
44.
ly preceeding this, the life of Christ has "been studied with
the express airn of securing decisions. The Fourth Year in-
termediate lessons aim to strengthen the nev/ly formed pur-
pose and to train these young disciples in the principles
of Christirn living " 1.
Through these brief summaries, the tef^cher is given a
fairly clear picture of the relation of her task to that of
the whole.
"b. Brief account of other books in the series.
An "organization chart" giving the nr«mes of the other
courses in the series w: th the age aJid group for whom they
are to be used is placed on the inside of the front cover
of each quarter for the four years v/ith the exception of
Parts Pour of Courses Ten and Eleven where an outline of
courses for the year replaces it.
At the back of each quarter is an appendix giving the
lesson titles and Biblicc^l references for the year as a
whole
•
c. Description of the equipment needed for the course.
Pictures are suggested for use in the first three years
to be obtained from the Brown Picture Company. Nothing
else is suggested.
Provision for Review Lessons at Optimum Intervc Is.
Reviev/ lessons a-re placed at the end of each quarter, For
the first two years in the pupil's book, reviev/ readings and
questions are provided. In the tecicher's manual it is sug-
gested that a game be made of the reviev/, or that the pupils
1. Course 11. Part 1, P- 'I • T.M.
a
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act as teachers v/itli the aim of orgcinizing all the material so
far gathered into a clearer, better unified concept.
The review lessons in years three and four aim to sum-
marize the larger phases of Christ's life and Christian living.
The suggestions for conducting the reviev; are good and the
lessons should be profitable ones in helping the pupil to see
the lessons he has studied as a unified v/hole.
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Teaching Helps in the Book as a Whole Senior.
1. Valuable teaching; sup:ge5tions additionc-.l to those that con-
stitute an integral part of the lesson.
a. Discussion of the psychological charrcteristics of the
children of the age for whom the material is intended.
In year One, Part One, v/e find the only clear statement of
the psychological characteristics of the adolescent for
whom the material is prepared. Here we find briefly
summarized under the caption, "Those for whom this course
is intended',' the following items:
1. That they have prpcticplly attained their full height
and growth,
2. The brain has reached its complete growth.
3. Attraction for the other sex is marked.
4. Altruistic feelings, sympathy, and unselfishness-
are rapidly developing,
5. Conscience is keen,
6. Standards of judgment are absolute and unbending,
. It is an age of unspairing criticism,
7. It is an age of day-dreaming. They are looking ahead
into the future, planning their life work.
8. Social instinct is growing. They are interested in
what others are thinking and doing and trving to ad-
just themselves to the socipl order,
9. The period of religious awakening reaches its culmin-
ation. Youth is ready to make a personal life choice
Course 1, Parti, P,7. T.M,
<c
47.
This material, as that eiven in the intermediate manual
foi' the ee.rly adolescent period may prove a useful guide
to the teacher, inadeauate as it of necessity must be.
The material is not printed in the other quarters or years
of the course on the assumption that teachers may refer
back to the original manual, which as material is at pres-
ent handled in most d(.pa.rtments, it is very unlikely that
they will do. So long as the quarterly method of editing
is continued it would be well to make the material more
easily available to every teacher.
Discussion of the so cially defined needs of pupils for
whom this bo ok has been prepared.
This is in a larf<e degree covered by the preceeding
material concerning middle adolescent characteristics,
and a.lso by the aims as stated for the courses. For ex-
ample in JPart One of Course Three, we find the statement,
"As young people approach their majority and begin to re-
alize the deeper meaning of life, they long to share more
actively in its undertakings whether civic, political or
ecclesiastical" and in Part One, Course One, "The aim of
this course is to lead the student to see life in its
proper perspective from the Christian point of viev/, and to
aid hin in finding his place in the world* s work. Further,
it is to lead the pupil through frank discussion of his
limitatiorjs and possibilities, and his relations to the
Kingdom of God to a realization of the claims of Christ
as Sa.vior and Lord and of His service as the j?rue basis of
1. Editorial Statement. Year 3. Part.' I. T.M.
2. " " Year 1. Part 1.
t
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Christian living,"
The lessons in Year One and Year Four, The World A
Field For Christian Service" and The Bible rnd Social
Living, with such supplementary material as they provide,
in themselves quite well define these needs,
c. Lis ts of library books suitable to recominend to pupils
for whom the book has been prepa red.
No lists of books for the teacher to recomroend to the
pupil are provided. Incidental sugrestions are made
throughout the course in both teacher *s manual and pupil's
text-book, A partial list of sug{^:estions for outside read-
ing, suggested by reference to them in the pupil's text-
book will be found on P. 85 and following of this survey,
d , Suggesti ns_ f or_the_ wi der reading o f the teacher.
Suggestions for the wider rerding of the teacher are
plentiful and well selected.
In all parts of Year One, "Sugf^estions for Wider Reading
are given in each chapter. In Year Two, mention of books
for wider reading with a brief comment on the value of the
source, or Quotations from worthy sources are included in
the paragraphs headed "Note and Comment" to be found in
each chapter. Besides this, book-lists with comment on
the value of the sources are given in Appendix A at the
back of each quarter. Years Three and Four contain sim-
ilar book-lists the lists being divided into the following
classifications: A, General, "B. Commentaries, C. Works of
Reference, D, History and Archaeology, E. Biblical Criti-
cism,
cI I
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Part Three gives a "List of Books for Reference in Con-
nection v/ith Specific Lessons." In Year Three, occasional
references are to be found in the chapters of each quarter,
and a list of eleven books of reference is given in the
Introduction. In Parts One r^nd Two of Year Pour a list of
books is given in the Introduction, and in Part Pour, the
teacher is given "Best Sources of Informe.tion,
"
All books listed are well known text-books in their
field and are reliable sources of information.
Gene ra1 sugf^estiosn as to hov/ to prepare or to conduct the
lesson;
In the Forev/ord of Part One, Year One, we find an enpha-
sis on teaching method which is very much the spirit of all
subsequent suggestions to the teacher. The first paragraph
runs as follows, "This is essentially a discussion course of
study. It is for an age in which reason is dominant, and
arguments are popular, a time of questioning. The boys and
girls are interested in the practical things of life. The
method used in the lesson treatment is intended to stimulate
and encourage discussion- not fruitless vrrangling but con-
structive thinking which shall be the student's own under
the skilfull and unobtrusive leadership of the teacher." i
Mr. Meyer goes on to emphasize the fact that worthwhile dis-
cussion will result only if the teacher keeps herself in
the background acting only as a guide and check to wander-
ings from the main theme. The teacher is warned against a
slavish use of the suggested outline end discussion of such
1. P. 10 Foreword,
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a multiplicity of subjects that no topic is "thrashed out
to a definite conclusion," Such advise is certainly worth-
while.
In Year Tv/o, sound advise is given the teri.cher under the
"Counsel to Teachers" in the Foreword, Briefly suraraarized,
we find the following advise.
Preparation.
Nobody can teech without immediate preparation.
Know your c la
s
s
.
"Find out what to teach, how to teach, and hov; much or how
little to dip into matters of difficulty or dispute by know-
ing who is to receive and what are his aptitudes and needs.
The lessons and the notes in the student's text-book are for
average conditions and there are no average boys and girls,
they are the fancy of our obtuse minds."
Of Skeptics.
The teocher is admonished to welcome them.
Of Method.
.. "But whether your knowledge of methods be great or
small do not drop into method ruts. Do not terch every day
in the same way. Adapt your teaching to subject, to hour,
to conditions, to pupils."
This last piece of advise is especially valuable. It
should be the key-note of all, advise to teachers.
Of Final Purposes.
"Your final purpose must or should be two-fold. You
must teach to produce knowledge, knowledge of the Great Old
I
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Testament, for this Icnov/ledge is an end in itself and an end
of priceless Vclue. But your chief aim must be to produce
better, nobler, cleaner, saner, more religious lives- and
life is better than knowledge," In this last statement, the
author shows a fine realization of the fact that our aim is
to tef^ch boyfc ind girls rather than facts.
J'or Yei r Three, a definite plan of study has been out-
lined. This plan is for note-book work of a rather mechani-
cal nature, including much cutting, pasting, and copying,
which is not likely to have much interest or value for the pu
pil.
The teacher is pIso urged to assign topics for special in
vestigation, stimulate pupils to do their ovm thinking and to
direct discussion during the class hour. And further, "if
the growing interest demands it, perhaps you can arrange to
meet your pupils for additional study outside the regular
class period," is a closing suggestion. The method of pro-
cedure aid presentntion of material in the course do not
make such added interest seem likely.
In Year Four, Part One, six suggestions are given under
the heading, "A Word With The Teacher',' These include the
necessity of follov/ing the pupil *s yext-book material, using
the discussion method and limiting the subjects for' discus-
sion at one class session. Best sources of general informa-
tion are also suggested. The teacher is urged to be thor-
oughly familiar with the scriptural background of the mater-
ia.l she teaches.
c(
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In summary, it may be said that good advise is given through-
out on the best handling of the discussion method of teaching.
Supplementary terchin^ ncterial.
A summarized list of the maps and charts used in the
senior course may be found on P. 99 of this survey. Practi-
cally all are full page maps and are v/ell executed.
No music or pictures are published with the lesson book.
Space for class notes is allowed in the pupil's text-
books in Years One, Two and Three, The emount of space al-
lowed would appear to be just that amount left on the last
page of the printed material, rather than mee-sured by the
probable amount of notes to be t<';ken. In some cases it seems
rather inadequate.
An index of lesson numbers e.nd titles precedes the first
lesson in each quarter throughout the series.
No pronouncing dictionaries or glossaries are supplied.
Prov i sion for giving the teacher perspective on the course.
a. Account of the particular aim of the course in hand sjid
how it fits into the scheme as a whole.
The teacher is given a good summary of the whole ser-
ies for seniors in Year Tv;o, "It immediately precedes sim-
ilar courses on the History and. Literature of the New Test-
ament also covering one yerr. Together these two ye^rs are
intended to give the pupil a comprehensive survey of the
whole Bible leading up to a final year's study of the ap-
plication of Bible living to every day conduct in a course
on "The Bible and Social Living." Such state ments are
<
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not given in the other ye.jrs of the series. They v;ould
do much to help the tercher to a Rreeter purposefulness in
teaching, through knov^ledge of the ultimate aim of the
v/hole course,
h. Brief accourit of the other books of the series,
A table of the entire course with nrjnes of the various
parts offered, is printed on the inside front cover of each
quarter. At the back of each nuarter is a separate appen-
dix in v/hich are listed the names of each lesson for the
year v/ith a note of the Biblical material on which the les-
son is based,
c. Description of the equipment needed for the course.
The only equipment sugp-ested for the senior course is
the stereographs to be used with Years Two and Three, A
description of the stereograph is given in most cases,
d. Provision for review lessons.
No review lessons are provided for the first year. The
last lesson of each quarter attempts however, to present
the general field of discussion in a wider and bigger way
than the preceeding lesnons pnd so to give the pupil a wid-
er vision. The review lesson .^t the close of the last
quarter is an attempt to sum up tlie dominant ttaits in the
lives of Ruth* and James which made for their success.
But one review lesson is provided for Year Two, this
at the end of the first part, in the nature of a suraiTiary
of the historic background of the Hebrew people.
Review in Year Three does not come until the end of
r
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the third quarter. The revievf aims to clearly outline the
early history of Christianity. Map study and questioning
form the "basis on \7hich the outline is built.
Ko reviev/ lessons are p3?6vided in Year Pour except as
the last lesson of each quarter aims to provide the voidest
vision of the whole field studied in the preceeding les-
sons of the quarter.
This method of handling review should at this age be
entirely adequate and avoids the monotony of the four
times a year review of the intermediate series.
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Part 7.
Content
,
1. Witne ss of the material to appeal strongly to pupils of the
ar.Q fo^ 'which the lessons are intendeds
A . Witness of the aim t o the age
.
Before v;e can discuss the fitness of aims we must know
what the aims are. \7ithout going into detail vie may say
that the aim of the intermediate course as hero oi'tlined
is to "lead to the practical recognition of the duty and
. responsibility of personal Christian living and to organize
the conflicting irrpulses of life so as to develop habits
of Christian living." 1. It is hoped through the biogra-
phical presentation of high ideals to lead the pupil "who
has not already taken the step earlier, to an intelligent,
voluntary, and glad surrender of himself in personal loy-
alty to Jesus Christ and to the volunt'^ry assumption of
the duty and responsibility of Christian service." The
aim is a fitting one. Characteristic of this age is an
intense interest in social life. The adolescent may be
saved much and gain much through the presentation of
Christian ideals. It is a time of interest in religion
and Christian decision. We must conciously aim to help
the adolescent to make the decision for Christ. Certain-
ly it is not apt to come of itself. Information and inspi-
ration must be the foundation stones on v/hich the choice
is made.
1, Course 10. Part 3. P. 3. Foreword. T.M.
2. Course 8, Part 1. P. 5. Introduction. T.M,
I,
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The aims of the senior course may perhaps be best sum-
marized by mer.ns of brief quotrtions from the books for
each year;
Year One. P. 12 Introduction, Teacher *s Manual*
"The aim of thiL^ course is to ler-d the student to see
life in its proper perspective from the Christian point of
view and to aid him in finding his place axi part in the
world *s work, "
Year Two. Paf!:e 7, Introduction, Teacher's Manual,
It is hoped that this course will "help the pupil to
find in the Old Testament a dependable record of the relig-
ious experience and aspirations of a wonderful people thru
whom and thru v.hoce inspired prophets and religious teach-
ers, C-od sa.v/ fit to reveal himself prior to and in prepar-
ation for the coming of Christ."
Year Three P. 7, Introduction, Te^'cher's Manual,
"It is the purpose of this course to help the student
to a s?/mpathetic and intelligent attitude toward Christian-
ity by viewing it in the light of its beginnings. It should
also lead to an appreciation of the problems which were
raised in connection with the early church and of the ser-
vice of those who first undertook to meet those problems, A
comprehensive study of this formative period cannot fail to
make Christiem ffiith more vital and more virile,.,. The spec-
ial aim is to awaken the youth of toda.y to an abiding appre-
iation of the Old Testament, en appreciation of its funda-
mental importance to the Christian faith and a realization
IIf
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of its practical Vc.lue to them as a guide in Christian conduct.
Year Four,
The aim of this year is to lead the pupil to see how the
Bible teachings are related to everyday life in home, commun-
ity, industrial organization, church and state; and to make
clear specific problems to which Christian principles must be
applied; to show him his share in this work.
Later adolescence is a period of social readjustment.
Youijg men and v/omen are training for their vocations. As such,
they must have the information and appreciation in regard to
the problems of social living which it is the aim of the first
and fourth yec rs to give. That work is admirably adapted to
their needs. This age is also an age of rationalization and
intellectual broadening. At this age if at any time, it
should be the aim of the church to awaken interest in the Bible
and possible for it to do so. The application of Christian
principles, if it is to be intelligent, must have its basis
on a thorough understanding of the New Testament- the teachings
of Jesus. And His teacjiings cannot be properly understood
without knowledge of the Old Testament teachings which v/ere
so strong an influence in His own early life.
The aims of the senior series are well adapted to the
needs of the later adolescent for v;hom they are planned. Crit-
icism of the series must be rather of the manner in which the
aims are carried out than with the aims themselves.
Betts gives us a fine check-up on curriculum aims in his
chapters dealing viith the demands of the individual, society,
and the church upon it, and in the section Objectives under
c
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his suminary of principles for guidance in curriculum build-
ing, given on the following pages with other principles.
The Demands of the IndividUc 1 Upon the Curriculum.
"Speaking in general terms, the religious needs of the
individual at any given stage of his development define the
requirements to he placed upon the curriculum." More speci-
fically it may serve the individual in the following ways:
1. be "a stimulus to potential powers and capacities."
2. be the me? ns of transferring to the child his spirit-
ual heritage.
3. establish social and individual norms of conduct.
4. awaken the social conciousness
•
5. cultivate a conciousnesHi of God,
6. help form a life philosophy. 1.
Demands of Society Upon the Curriculum.
1. that it will insure "active participation in the social
process .
"
2. Christianize social institutions.
3. provide a social bond.
4. define the social ideals.
5. represent the best of religious culture. 2.
Demands of the Church Upon the Curriculum.
In general it "must give the church the chief instrument
by means of which to fulfill its primary function in the worldi'
More specifically it must;
1. build the ideals of the church into the life of the
people
.
Betts. Chapter 13.
2. Betts. Chapter 14.
r
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2. train an intelligent constituency.
3. insure spiritual dynamic.
4. train for avoccitional and vocationi 1 service to the
church.
5. recruit the church membership. 3.
In Chapter Sixteen of Betts' hook v/e have p suminary of princi-
ples for guidance in curriculum building,
1, Objectives
1) The religious curriculum must have definable, attainable
proved and measurable goals,
2) The goals of the curriculijm must be personal, child-cen-
tered.
3) To be child-centered, the religious curriculum must
meet the three-fold spiritual ne^d of the individual:
l.for intelligence based on knowledge, 2. for loyal-
ties to persons, ideals, and institutions, 3, for
skill in expressing religious values in personal con-
duct in social relationships,
4) The goals of the religious curriculum must be social,
centered in Christianized democracy,
2, Content
,
5) The subject matter of the curriculum must be suited to
the a.ccomplishifient of its aims,
6) The subject matter of the curriculum must be suited to
the religious needs, capacities, and limitations of the
individual
,
7) The subject matter of the curriculum must minister to
3, Betts -Chap, 15.
1. 'letts-^.320 ff
.
c(
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the religious needs of present day social experience.
8) The subject matter of the curriculura must adequately rep-
resent the various sources of religious experience and
its many forms of expression,
3, Fom and orgc^nization.
9) The literary form and quality of the religious curriculum
must accord with the hi^h sources of the materials and the
supreme interests involved.
10 ) In its educational organization the curriculum must be gov-
erned by the principles of genetic psychology applied to
religion.
11) In mechanical form and execution the religious curriculum
must represent the best of the book-seller's art applied to
educational methods.
12) In its pedagogical provisions the religious curriculum must
use the best of approved educational science as applied to
religion.
In matter of a.im, this series measures up rather favorably by
BettS* requirement. We will nov; consider the matter of con-
tent.
Fitness of the basic material to the age.
On Ps. 65,67 of this survey, I have attempted to tabulate
the types of material used in each year of the series. This
survey shows the material for the intermediate to be very
largely biographical in nature. This is as it should be.
The intermediate is primarily interested in people. His social
nature is just then most completely awa.kening. It is an age
of hero-v/orship and high idealism. At the same time it is the
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age of spiritual awakening, and of Christian decision, But
the intermediate must tie his ideals of Christian living to
personalities. It is impossible for him to think abstract-
ly of Christian living as such. Through biographical study
of great Christian leaders, he cpn gain most et this time.
The intermediate series begins with a year's study of
the leaders of Isrcel. This seems unfortunate. Q.uoting
Betts, "There is some doubt whether the purpose of this course
which is to present the ideals of heroic living is best car-
ried out by so large an emphasis on Hebrew characters most
or all of whom have been presented earlier in the series.
Here, as in earlier courses, the aim seems to be that of
teaching a body of material rather than of meeting the reli-
gious interests and ne^ds of the pupils. " l.Dr, Betts is
quite right. By the time the avera^ge intermediate reaches
this course of study, the Hebrew characters have already
become so faniliar to hi i in name and incident that they are
apt to lose rather than gain in interest and appreciaition
for him by repetition at this point. His social self is
just awakening. He is eager to participate in the action of
the v/orld. The Hebrew heroes appear to him as essentially
passive - creatures of a very unreal and very far away civili-
zation. Only a very unusual teacher can ma.ke them truly
live for the pupil. It would be well to wa.it several years
for such an intensive study when through an increased sense
of appreciation of the basic similarity of life principles
in all places and in all times, these chara.cters may appear
as true heroes rather than historic names and may have also
1. Betts. P. 375.
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the appeal of freshness which cannot come v/ith repetition at
every age. What public school pupil would approach the
study of long division with any interest if forced to listen
to a tiresome repetition of its name from the first grade up
with possibly one part of the tiresome process v^hich he could
not unders^fand taught in each grade. Yet that is about
v/hat we have done v/ith the Hebrew heroes. In the primary,
the little child first hears about Moses, the baby in the bas-
ket, while hundreds of more interesting and vital subjects are
passed by. We have gone far pfield in our psychology if we
believe that there can come from the mention of that historic
naine and incident, a virtue to the un-understanding little
child. It will not be surprising if the teacher of the first
year intermediate has an uninterested, inattentive class.
Adolescence wants live material with v/hich to v/ork.
The second year comes p little closer to life but is
chronologically misplaced. It deals with the lives of the
early Christian leaders, and especially v/ith Paul, and it
precedes the third year course dealing with the life of
Christ. It has been my experience that early adolescents
are eager to begin an intensive study of the life of Christ.
They have been hearing of His life in a most disorganized
W^sY during all the earlier years of their study. It is as-
si^ed that they know much about His life and work v/hen as a
matter of fact they know practically nothing. What informa-
tion they have gleaned from the Sunday School anc^the church
has been very superficial in nature. Sermons are apt to be
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built on a false assumption of congregational knov/ledge. At
least they are over the heads of young people of this age. Oth-
er material has been scattered and disorganized. Intellectual
curiosity is awakening. The young people want to know about
Him- the corner-stone of the Christian life. But this course
says, "Wa.it a year and let us tell you first about the early
church leaders."
How can such study be at all profitable or interesting to
one who knows little or nothing about the foundation on which
the early Christians were working, Hov/ can the intermediate
appreciate the inspiration tha.t led these leaders on, the enor-
mity of the purpose v/hich motiv? ted their lives, unless they
first know about Him.
The study of the life of Christ should certainly precede
the study of the early Christian leaders. And that year should
be the most vital one in the whole church school prograjn. But
as Betts says, "The method makes the study a task instead of
an inspiration and a privelege. In fact the materials offered
the pupil in his text are more in the form of a running com-
mentary on the Bible than a glowing and appreciative account
of His life."
The second year course may fittingly follow this study of
the Life. But such a study should be less extended in nature.
Fifteen year olds are not ready for such an intensive study of
Paul, for exajnple. Certainly they should know something at
this time about the establishr.ent of the church after th^ime
of Christ, but they are not ready for so detailed a presenta-
c1
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tion. Criticisms already applied to the first year course s.re
almost equally applicable to this one.
Course Eleven for the fourth year is entitled Christian Liv-
ing. The first two quarters deal largely vdth the develop-
ment of Christian virtues such as reverence and humility, re-
pentance and forgiveness, and with the control of personal
temptations. Surely such a course is needed at this time. But
the organization is loose. Practically all the material used
is either directly or indirectly Biblical. It seems to be
little more than a recapitulation of Uie first yet-rs' v/ork in
a^horter and lest; v/ell organized form. The third quarter deals
v/ith the church and its sacraments. Such a course is needed,
for at this age yourg people are joining the church. Much too
coraiQon has been the practice throughout history of allowing
young people to join this organization with practically no
knowledge of what the church stands for, the significance of
its sacraments and its relation to other organizations in the
world. The church will never be able to take tue place it
should have in d::.ily life until there is a v/ide-spread, intel-
ligent recognition of its function and goals. The fourth
quarter deals v/ith the Bible- the word of God. It aias by pre-
senting the Bible as "a book of vital pov/er and action, a book
which has met the needs and problems of nations, groups, and
individuc'ls in all tines ard is fitted to satisfy the cravings
of the human her rt in every ^ e andcountry" to show the pupil
how the Bible may function in his daily life. The intermediate,
now in middle aidolescence needs to be shovm the place the Bible
<f
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may play in life through the wisdom and inspiration it is able
to give hii'i.
Let us turn nov; to the senior courses. Years One and
Four offer vitpl courses v/hich should mean much in thejLives of
the pupil. At seventeen, the average young person is just be-
ginning to seriously consider the choosing of his life work.
To meet this need v/e have Year One, "The World a Field For
Christian Service." The needs of the world are graphic: lly
presented and the young person is encouraged to a personal
study of Jiis mm abilities, limitations, and capacities- how
he may help meet the need. A thorough presentation of every
field v/ould be manifestly impossible but the sugj^estions em-
bodied here will be v. sufficient guide for both teacher and
pupil who may make an intensive study of the fields in which
they have the greatest interest. The fourth quarter, "Stud-
ies in the Lives of Ruth and James" attempts to present in
concrete form the application of the principles just, studied.
It fails, I should say in a large degree. The pupil has been
thinking in terms of the present. Ruth and Jajnes are ancient
history to him and I do not believe that this is the best time
to make them re^l to hiu. Lives of many moderns are equally
available for study and vdll be more fruitful in producing a.
dyncimic interest v/hich the other is not apt to supply. More-
over, while it is true the t Christian principles are uriiver-
sally applicable at all times, the boy or girl wiL see the ap-
lication much more clearly if he studies the life of one
who lived or lives in a civilization more closely comparable
to his own.
(< t
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Year Pour, The Bible nd Socirl Living" is p splendid course
of study for tie later adolescent. The home, the comraunity,
the industrial organization, the church rnd sthe state are in
turn considered in a very vital way, each receiving in turn the
challenge of Chrintipn principles. It is just what the older
boy or girl who is at this age thinking of home-making rnd his
place in thn world, needs. It is by frr the strongest course
in the yerrs of adolescence.
Year Two is a study of the "Histor;/ and Literature of the
Hebrew People. " Betts says, "We study the Hebrews simply as
Hebrews ond not as a people exemplifying the working out of
principles v/liich v;e are seeking to apply to our own lives. The
I-
life of the present is ignored." This criticism is well found-
ed. There is no mention of present day life. The material
offered has its place in a public school history course rather
than here as basic material for Christipn living.
Year Three, The History of New Testament Times, A Survey
of ITev/ Testpment Literrture, and the Pirst Century of the Chris-
tian Church, is according to Betts, misnamed. He would call
it instead, A Guide to the Study of the Hew Testrment. It must
be admitted thr t th.-^ t title would be more fitting, Plere as in
the course immediately'' preceding, there is little applicrtion
made to present day conditions. Taken as a whole, these two
yerrs are not Cfilculated to stimulate much interest, especially
when placed as they i re between the first ^nd fourth years of
so much more vital material and presentation. It will not be
surprising if few are left in the school to reap the benefits of
1. Betts- P. 281.
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the fourth year '6 study. Modern young people demand living
material.
On P. 69 of this survey, I hpve ptterapted to tebulrte the
amount of mc tericl related directly or indirectly to the Old
Testament, ITew Testament, and modern day living, respectively.
It Y/ill be at once evident from this rnd from aforementioned
tabulations v/hat a perponderance of Biblical material is used
and hov/ gre; t an emphasis is placed on the Old Testament, This
is I believe a mis-pl^'ced empihasis. It is time that we cea.se
to regard Old Testament material as certain to be a source of
inspiration and benefit no matter hov; it is used. It serves
us only r.s it guides us to better living in present day life.
It must be kept in mind that the purcposes of our study are not
to present Biblical material but to produce more Christian lives.
When Bibliccil material does not serve the later purpose it
must be relegated to a minor place in our consideration.
Fitness to thb age, of the materiel by mems of v/hich the ba-
sic m; terial is developed.
As has already been mentioned, the main lesson materiaJL
source of the first yea^r of the intermediate series is Old
Testament material. Its value has been discussed in the above
pages. Part Pour deals with the lives of religious leaders in
ITorth America, In the stories of their lives the pupil v/ill
find a closer approximt tion of his ov;n life and as such the
material is better suitec' to his needs.
The second year material comes closest to the pupil's in-
terest in the lessons on the later Christian leaders, Savoner-
1c
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ola, 5'lorence ITightingrle etc.
The third yerr naterial as has been said is such as tends
.to make a gre^t appeal to most boys and girls. The presenta-
tion in the form of commentary rather than biography is unfor-
tunate. Part ]?our which dea.ls v.lth the life of David Living-
stone is full of interest and inspiration and splendidly suit-
ed to the adolescent needs.
The fourth year has its basis in Biblical material to a
very large extent. It fails to carry the principles it teaches
into practice.
Throu'hout the series there are scattered references to
modern day events and pl- ces of interest. But these rr e very
fragmentary and so infrequent that they can accomplish little
in the way of livening the material.
Years One and Four of the senior series as has been said
succeed in touching the real problems of life. The material
is vital and to the point. Years Two and Three Y.lth the best
of handling could do little but bury the pupil in the ancient
history of the Hebre?7S or the early church. The materials are
for a scholar of history rather than for a grov/ing boy or girl,
I vmuld not condemn Old Testajnent materials. They are
neces;~a.ry for a thorough-going interpretation of Christianity,
The history of the early church should be known by every boy
s.nd girl. But these materials have no place in the church
school curriculum imlesn they are definitely related to the
life of today aM can help the pupil to attain true Christian
growth.
cc
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Part 8.
Biblical amd Hon-Biblical Materials.
H^ffilber of lessons dealinp- \/ith et ch.
Intermediate
.
Year 1.
Year 2,
Year 3.
Year 4.
Smm-nary
General Basis,
Old Testament ITew Testf^ment
39
6
10
55
34
39
42
lT5
Kodern,
13
12
13
38
Senior
Year 1,
Year 2.
Year 3.
Year 4.
Suraiaa^ry
9
52
61
General Summary
Intermediate and Senior 116
Years
.
Total ni;im'ber of lesoons equrls 416.
year.
)
52
13
69
184
39
39
78
116
(8 yenrs, 52 lessons a
Lessons dealing directly with the life of Christ.
Intermediate. Number of Lessons.
Year 2. Part 3. Lesson 27. 1.
Part 4. Lesson 46. 1.
Year 3. Pf rts 1
,
2, pnd 3. 39.
Year 4. Part 1. Lesson 1. 1.
Part 4. Lessons 47 and 50. 2
Senior
Year o . Part 1. Lessons 5 a.nd 6. 2
Part 3. Lessons 31,32, 33, 37. 4
Year 4. Part 2. Lesson 26. 1.
Year 4. Part 4. Lesson 49 1
Total. 52 - one year.
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Survey of Content-Types of Material.
Senior Years, Years One to Four.
Year One For Seventeen year-Glds.
The ?forld a Field for Christian Service,
Presentation of the field in all its aspects. 7
Individual efficiency-mental, phvsical, spiritual. 3.
7
1
Presentation of specific fields of service.
Citizenship
Missions,
Lessons of self: Finding, choosing rnd fitting
self for the field of service. Dedication of
liesure
.
Where to begin.
Significance of youth in life. The relation of
efficiency in personal life to service for
others
.
Studies in the Book of Ruth.
Studies in the hook of James.
(The right relation exemplified.)
Lessons.
Lessons
.
Lessons
•
Lesson.
Lessons,
of 4 Lessons,
3
1
13
3
10
Lesson.
Lessons
Lessons
,
Lessons
Year Two For Eighteen yepr-^lds.
History and Literature
In these lessons there
ingling of the history
throu: h the literature
of the HehroAY People,
is an insepprehle interm-
and literature for it is
that r;e have ^ ined our
history. Social and economic aspects of life are
"brought out and biography plf ys r-. conniderpble
part in the v/hole historic record. Knowledge of
God is the basis of progress, IP of the lessons
be said to emphasize the literature as such.
52 Lessons.
might
Year Three, For Nineteen Year- Olds,
History of Nev; Testament Ti nes,
Background: Roman, Greek, ajidJewish,
The Messiah.
Christ, the determining factor in the founding
of the Christian Church,
The spread of the gospel.
Survey of ITev; Testament Literature.
The first century of the Christian Church,
Comrion bond, new moral ideas, a continuing
force
.
3 Lessons,
1 Lesson.
1 Lesson.
21 Lessons,
13 Lessons,
13 Lessons.
Year Four. For Twenty Year-Olds,
The Bible and Social Living,
The Home
.
The Coraraunity
The Industrial Order
6 Lessons,
7 Lessons.
13 Lessons,
t1 (
The Stf te. 6 Lessons
llie Church. 7 Lessons
Bihle Spokesmen for the Kingdom of God, 12 Lessons
(O.T.- 9, N.T, - 4.)
Sinmnary of the four yer rs.
Lessons from the New Testament.
Lessons from the Old Testament.
Later
69.
61.
78.
208.
Specip.l Classifications,
Vocational Stmdies.
Missionrry Studies.
Studies of Self.
Temperance.
Studies of Jesus.
The Church To dry.
Socicvl Relationships.
History.
7 Lessons.
§ Lespons.
4 Lessons
.
1 Lesson,
7 Lessons,
13 Lessons,
104 Lessons,
91 Lessons,
c
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Survey of Content- Types of Iffpterifl.
Intermedic'.te Yetrs, Courses Ei.iht throu,jh Eleven.
Course Eif^ht For Thirteen Year-Olds.
Geographical Background.
Character values exemplified throu'-'-h loiographi-
cal study. (O.T.
)
The influenece of the lives of great leaders.
(Modern
,
)
Included in {:bove.
Ilissionary lessons. 3.
Temperance lessons 3.
Course Hine For Fourteen Year-Olds.
Our relation to Christirni ty- V/hat it should be
as exajipled in the lives of early Christian
leaders. (IT.T. )
The way. to ga.in and practice the use of Christ-
ian power as exemplified in the life of Paul
(IT.T.)
Great Christian leaders v/ho show the power of
Christian leadership in history.
(Modern
.
)
The power of friendshi|) as shown by some famous
friendships
,
Included in above
:
Lessons from the life of Jesus 3.
Missionary lesE;ons. 16.
Lessons on friendship. 14.
Course Ten For Fifteen Year-Olds.
The Life of Christ. (N.T.)
Two lessons are on home-life and national
background
.
A Modern Disciple- David Livingstone.
Included in above
;
Missiona^ry lessons-
Lessons on Jesus
J- o •
39
.
Course Eleven 'or Sixteen Year-Olds.
Christian Living.
Occasional biographical touches.
The Church.
Sacraments, organiza jjion etc.
The Bible.
The part each book may play in our lives.
Included in a„bove
:
Lesson on prayer - 1.
Lesson on Jesus -1.
Lessons on: the J^ible- 14.
2 Lessons,
37 Lessons,
13 Lessons,
13 Lessons.
13 Lessons,
13 Lessons
.
13 Lessons,
39 Lessons.
13 Lessons,
26 Lessons,
13 Lessons.
13 Lessons,
Lessons on che church 1
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Sui-Qr:iary of Content- Types of Study.
Interrnedirrte Years, Courses Ei:_.iit Through Eleven.
Ages 13-16.
Eiogr£iphic£il lesj;ons. 156.
Christian living. 52
.
Slightly biographicrl but more or less chstrcct 208,
in "bE.K.is.
Old Testenent Lesfions. 56.
New Testament Lessons. 113,
Modern. 39
208.
Other Classifications.
llissionrry Lessons.
Temperance Lessons,
Lessons on Friendship.
Lessons on Jesus.
Lessons on the Bible,
Lessons on the ciiurch.
Lesson on Prayer,
Lessons teaching chpracter vplues through the lives
of great men and women, and the means to grining
pov/er in lerdership by follov/ing such examples
od Christian living.
42.
7
.
14.
43.
13.
13.
1.
156
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Course Ten. Parts One to Three.
Ter Cher ' s Manual
,
Suggestive Illustratio^js.
Lesson 3. Jesus In Temple nnd Workshop, P. 23.
lookin- for my boy, Sa^, " remrrked pn inventor at the
Chicago 'World's P; ir.
"Where shall. T/e lock? Midway?" wrs risked.
"No, I'll try the electricity building. Thr.t boy of mine
thinks electricity, rec ds electricity, and ialks electricity,
and though he's only thirteen, he understands electricity far
better than I do."
It was finally in the upper room of the electricity build-
ing that Sain wts "finally found, "And v/hen they saw him they
were astonished, "accurately described the feeling of the search-
ers. Litera,lly the boy appeared sitting in the midst of the
teachers, both hearing then and asking them questions. For
there, ajaong a group of thoughtful faced men, was the lad of
our search, leaning forward, his whole face alight and alive,
as he listened to the discussion in progress.
-Zillah Foster Stevens in "The Sunday School Ti:es."
Lesson 8. Jesus In Social Life.
Commonplace Service.
In one of Murillo's paintings in the Louvre he shows us the
interior of a convent kitchen; but doing the work there are not
mortals in old dresses, but beautiful v;hite-winged angels. One
serenely puts the kettle on the fire to boil, and one is lift-
ing up a pail of water with heavenly grace, and one is at the
kitchen dresser reaching up for plates: and I believe that there
is a. little cherub running around and getting in the v;ay, try-
ing to help, Ylhpt the old i-ionkish legend that it represented
is, I do not know. But as the painter puts it to you on his
canvas all are so busy and working with such a will, and so re-
fining the Y;ork as they do it, that somehow you forget that
pan^ are pans and pots, pots, a.nd only think of the angels, and
how very beautiful, and natural kitchen work is- just what the
angels would do of course,
-William C. Gannett.
Lesson 12, Jesus Showing Hov; to Keep the Sabbath.
Going Blind.
A gentleman who v/as passing some mines in Penrsylvania asked
a little boy vfhy the field was so full of mules. "Those mules
are workei-^ in the mines during the v-eek, " said the boy, "and
they are brought up into the light on Sunday to keep them
from going blind.
"
The Sunday School Chronicle.
Everything Feeds Rest.
Scientists tell us that telegraph wires are better conduct-
ors on Monday than on Saturday, when they have had a Sunday
rest. They even tel us that some jev/els require an occasional
sleep, as it were in order to retain their brilliancy.
ii
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Diamonds, rubies, pnd sapphires look rested and refreshed
after being put sway in the df-rkness for r time.
ITp.caulry.
Lesson 36. Jesus Betrayed, Denied, Condemned,
Where do you stand?
"The coward," said Harj-y, "after being v.lth Jesus for
three years and then cruelly to desert Him at the time when
he most needed His friends. I know that I should have been
faithful at any cost,"
Several weeks pasced and one Sunday Mr, West noticer^ Har-
ry»seemed depresned and lie did not appear as interested in the
lesson as usual. After the school was dismissed, Ilr. West
asked Harry to v;a.lk home with him,
"Well, Harry, what is it?" he asked, as soon as^ they v/ere
were serted in Mr, West's study,
Harry looked very serious rs he said, "Do you remember, Mr,
West, what I said about Peter a few weeks a 2:0?"
Mr. West nodded his head,
"I am worse than Peter ever was. Yesterday some fellov7S
from our school y;ent fishing. You knoY; Mr. V/arren; the boys
called him a hypocrite and said that his profession of Chris-
tianity is only a cloak to cover his meanness. The boys said
tha^-t Christians were no better than other people, and they
quoted irreverently from the Bible, saying things to which no
Christian should hr ve listened and remained silent. And I
never said a v;ord."
^om the Classmate,
Lesson 39, Recapitulation, The Abiding Christ.
The Light on the Wall. P. 318.
In her dainty room, in a luxurious home, a young girl had
not yet closed her eyes, when suddenly a light shone on the
opposite wall, revealing a beautiful picture of Plockhorst's
"Good Shepherd," so that the picture shone out clearly and
sharply from the darkness of the room. The lif:ht came from
the kitchen lamp in the kitchen of a day laborer across the
garden at the rear. Kight after night the light shone, re-
vealing the face of the Saviour of men on the v/all of th^t up-
stairs room in the luxurious home. But the ovmer of the lamp
never knew it. So do many lives, treading the hujnble rou-
tine every day in the spirit of their Master, send a revela.-
tion of the Saviour to those of whose lives they know nothing.
From Onward.
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Course Ten.
T e e. clier ' s Ma.nua1
,
Teaching Points.
Lesson 1. P. 4, Home Life Into i;?hich Jesus Came.
The coining of Christ merns joy. Christians do have good
times
.
Lesson 4, P. 34. The Voice in the Wilderness.
Make rerdy for the King if you v;rnt Plim to come.
John had a hero. Our admirations mold our lives.
Lesson 8. P. 68. Jesus In Social Life.
Thc't pleasure in srfe v/hich you think Christ v;ould share
v/ith you; those friends are safe whom you would introduce
to Him; that book is safe v/hich you think He as a young
man would read."
Lesson 15. P. 128. Jesus Restoring to Health.
Misfortune demands action, not pity rlone.
Lesson 17. P. 147. Jesus Answering the Pharisees.
If anyone rerlly understood Jesus v;ould he be His enemy?
Lesson 20. P. 171. The Spread of Faith in Jesus.
One v/py of helping others is through the ministry of inter-
cession.
Lesson 22. P. 186. Jesus Sending Out the Tivelve.
To one c- n truly pri'^y for the ^;ood of others vdthout labor-
ing for it.
Christ lerds us in xfUT work, step by step.
Each one hos some specirl work which no one else can do.
When men pray for hrrvest, they often get p plow.
Lesson 23. P. 194. Jesus Refusing the Grov.m.
After much work and because of tomorrow *s work \.'e need the
retirement of prayer.
C-od*s commands are ennablings.
It is almost as presumptuous to think you can do nothing as
to think you can do everything. Phillips Brooks,
Lesson 51. P. 253. Jesus ^Tearing Jerusalem,
What we do for Christ is immortal.
What is a Christian for but to do something that only a
Christian would do? Maltbie D. Babcock.
How ill they know us to be Christians if we are satisfied
with the second best.
Lesson 34. P. 275.
Capacity is lost through disuse.
The praise of Jesus is given not for success but for fi-
delity.
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Discussion dubjects. Senior Graded Series.
The World A Field For Christian Service. Year One Tart One.
1, How does the church make life safer, happier, and better?
Study 3, P. 12,
2, When are lives thnt seem to be a success re; lly a failure?
Study 4, P. 16,
3, Why shell one try to moke the best of himfself physicrlly?
Study 8. P. 31.
4, What is the meaning of this phrt-se, "ITot failure but low aim
is crime." Wliy is it so? Study 12. P. 53.
The World A Field For Christian Service. Yerr One, Part Two.
1. Considering the work to be done, what kind of men cvre need-
ed in the Christian ministry? Discuss the physical, intel-
lectual, and spiritu£<l qualities necessary. Study 16. P. 79,
2. Should r citizen obey or disobey n law v/hich he thinks is
wrong? Wliat woul'" Jesus do, in such a case?
3. What does a Christian America ov.-e to the Indians?
Study 19. P. 98.
4. How can one multiply his influence by a right use of his or
her liesure time? ' Study 25. P. 128.
The Problems of Youth In Social Life. Year One. Prrt Three.
1. When is r habit dangerous? Study 28. P. 145.
2. Why must one be honest and f?ir in fill his thoughts?
(Think of the effect on his character of unfair, distorted
thinking. Remember pIso th? t ones thoughts precede and
determine ones actions.) P. 29. P. 148.
3. What should one do if the conductor fails to trke his fare
(i
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on a txpin, or car, or stepmer? (Perhaps you hr ve seen a
man bury himself in his newspaper v/hen the conductor appear-
ed and deliberjitelyi:try to be passed by, Whpt do 3^ou think
of such conduct? ) Study 30. P. 135,
4. Why did Jesus say that a person hrs olre?dy done in Ids
heart the evil he allowed his thoughts to dv/ell upon? In
view of Jesus' tepching, how c.n one keep from evil deeds
and evil speech? Tfhpt would be the result if everi^-one car-
ried out PpuI's teachings as found in Ephesia.ns 4:31,32,
Study 34, P. 173.
Studies in the Book of Ruth rnd Janes, ]5'irst Year Part Four,
1. Ruth in; de her decision and accepted the rrod of llaomi.
Sometime everyone faces a similar question, '"JThose God shall
I serve? Mia.t "gods" are calling people to serve them?
What do these "gods" represent? Wliat difference does it
mak:e to you whether you choose a. god like Chenosh of Moab
or the true God whom Christ has shown us? Wliat did it cost
Ruth to decide for ITaomi's God? What does His service cost
today? Does it pay? Study 41. P. 214.
2. You cannot put anythin'g into a vessel already full. Think
of the mind as a receptacle. How can evil be kept out of
it? In. jther words, hov/ can you make your mind a citadel
v/hich cciinot be surprised or captured by storm or siege?
Study 45. P. 243,
3. How can we bring about a. better feeling between the so-
called better classes of society? Study 47. P. 240.
r
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DelDate Subjects,
The 7/orld A Field For Christian Service.
First Year. Part One,
1. Resolved : That one is influenced more by his home than by
his companions outside the home. Study o. P. 11,
2. Resolved: That Christian character is essential to success
in business or professional life. Study 4. P. 16,
First Year. Part Tv;o,
1. Resolved: Tha' a nation's v;elf £ re depends more on the
Chris tirn chara.cter of its citizens than on its battle-
ships and armies. Study 18. P. 92,
First Year. Part Three, The Problems of Youth In Socip.1 Life,
1. Resolved: That an honest charrcter is v/orth more than
high rank in ones studies. Study 30, P. 154.
2, Resolved: That girls have a higher more 1 standard than boys.
Study 34. P. 172.
e
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Assignments
.
Senior Course Tercher's Manual.
Year One,
Part 1, Lennon 5. The Ppinily and CoM-urity P. 27,
A,l. Ask a member of the class to list the rgencies
that take people out of the f^mily life. Tell
them to include such a^^encies ?s the "movies",
ajid social clubs vs v/ell as churches and school
Lesson 10. Educating the People. P. 54.
i^.l. In preparation for the discussion on magazines
have tvjo or three members of the class mrke a
lint of the magazines they refd,
A, 2, Have some person visit the library and secure
the information required by talking to the li-
brarian.
A* 3. Let some member of the class visit the schools
or see the superintendp.nt of the schools or
the principal of some local school and get the
information required for the discussion.
A* 4, Have some member of the class v/rite dovm all
the purposes for v/hich the locrl school build-
ing is used. If you are in the country hrve
another v;rite to the State Agricultural School
and find out how the Parmer *s Institutes are
organized.
A.. 5. Assign some memiier to see the superintendant
of schools concerning the proportion of per-
sons availing themselves of public instruction.
Lesson 18. The Meaning of \7ork. P. 100?
A.l. By observation of conditions and conversations
with vvorkers ascertain their attitude towc^rd
their work.
Lesson 23. Brotherhood in Industry, P. 127.
A L. Have someone interviev; a local employer and a
local labor leader to find out v.hat attitude
they want the church to take in labor disputes.
A. 2, Assign an interview with some local stock
holder in industrial corporations.
A. 3. Ha.ve someone interview a local member of eith-
er of these organizations referred to and get
their defense of the principle of their organ-
ization,
Lesrjon 31. Serving the ^orld, P, 174.
A. 11 Have prepared a three minute paper on our at-
titude tov;ard other races, (national attitude.)
A. 2. Secure a report conceri"!ing the aim and pro-
gram of the League to Snforce Peace.
A. 3. To open final discussion, secure from a member
of the class a three minute paper on our mis-
sionary opportmnity in international affairs.
tt
c
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Lesson
A.l.
A. 2.
Lesspn
A.l.
Lesson
A.l.
A. 2.
A. 3.
36. Church pnd Strte. P. 203,
Secure from the clrss a report on the atti-
tude of local denorainjitions to e?ch other.
Have prepared a report concerning any govern-
mental activities of the church of :/our com-
munity or state.
44. Isaiah- A Constructive Statesman, P. 254.
A reading in thrt section of the references
given for Isaiah which the person to v/hom
this is assigned considers the greatest. Let
it be, if possible, some address or poem in
that section. Let the re; son for the selec-
tion be given.
A report concerning the extent of "land-grab-
bing" in the state pnd nation, V/rite to the
State Board of Agriculture for reports shov/ing
the nwiber of people v;ho hold land in amounts
greater than 1,000 acres; also the number of
those who hfve holdings over 640 acres and
those vfho have holdings under 160 acres. Let
the report if possible suggest some social
consequences of this tend-ncy which can be
observed in the local state,
A report on steps v/hich have been taken to-
ward World Peace, Let it include the recent
a.rbitration treaties of the U.S, government
and also the proposals of the League to En-
force Peace, These can be secured by consul-
tation v/ith the local library.
49, Paul, A Statesman of the Kingdom,
Secure from the class a report concerning the
local requirement for church membership. Are
they creedal or moral? What happen to a de-
linquent?
Provide for a report concerning the changes
that would be effected by the application of
Paul's economic principles.
Ask a member of the class to report concern-
ing what urChristian practices arc partici-
pated in by Christims, How could they be
separated from them?
r
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To Think AlDout During the Week.
Senior Course Pupil's Text-Book,
Year One
.
Lesson 5. P. 28. The S'rjnily pnd theCoramunity.
1. We have been considering; the necessity rnd vplue of
cooperptive fa.nily life, IText week v/e are to discuss the re-
lation of the frmily to the corm-iunity . What do you think of the
folloY/ing prophecy. It is by Pro-Lessor Prtten of the Univer-
sit of Pennsylvrnir , He has been discussing the futuEe of so-
ciety a,nd says, "This one enduring institution in society v/ill
be the family and it vdll be protected by income and ennobled
by service." Does it suggest any obligation to you on the one
hand and for your comriunity on the other?
2. During the v/eek see if there are any families in your
community that come under your observation tte t are not protect-
ed adequately by income?
3. Consider how you could ennoble your family life by more
service to it and by more service through it to the cornriunity.
Lesson 18. p. 98. The Meaning of Work,
1. We hrv been looking at some of the facts of r/ork, Next
week we are to try to understand its meaning. Consider how
much of your life is spent at work. What does your work con-
tribute to your life? To the lives of others?
2. Ha.ve you ever thought that the Bible taught that work
was a punisliment or a hardship? Read Genesis 2:15, 3:17-19,
and see if the impression is correct. Then consider the effect
of work upon Jesus as sho^m in Luke 2:52,
3. List the va rious kinds of v'ork carried on in your com-
munity and see if you are able to cla.ssify them in thexSrder of
their importance, to the commurity life. Are men Y:orking at
anything which is of no value to the cornriunity?
Lesson 31, Serving the World. P. 171,
1. Do you agree with the following statement? Does it seem
to you to represent thp spirit of Christianity? "I love my
fajiiily more than myself, my country more thaji my family, man-
kind more than ray country, "
2. Norman Angell, the well-known v/riter on international
peace urges "that America, shall use her influence to secure the
abandonment by the powers of Christendom of rival group alli-
ances and the creation instead of an alliance of all the civil-
ized pov/ers, having as its aim some common action - not neces-
sarilj'- military- which will constitute a collective g-uarantee
of each against aggression," Do you think that we ought to
respond to this challenge?
3. When the European nations limited the night y^ork of women
and the use of poisons in manufacture, we took no part in this
because of our traditional policy of making no entangling alli-
ances. Do you think the changed conditions and the demmds ofuniversal brotherhood require the abandonment of this policy?To what extent? ^
4. Find^out from as many people as 3/ou can by v;hat standardthey consider the foreign policy of this country should be de-terrcmen.- by the interests of our foreign trade or by the de-sire to realize Christianity among the nations?
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Lesson 49. P. 258, Paul, A statesmp.n of the Kingdom,
1. What has nost inpressed you about the career of Paul?
l^oxi consider v.'hether it is the sr^me quality which made him the
chief corornunity builder of ell the f postles,
2. Why does the ITev/ Testament contain so much more of the
writings of Paul than of the other apostles? Is there any-
thing in t}ie lesson that ivill answer this?
3. Pi ul called Christians to he different from the ordi-
nary people in the corr^unity. Observe thi^ v;eek \7iiether
Christians are different from ordin£ ry fol'k. Should they
be different? In what should the difference consist?
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Assignraents
,
Senior Course Teacher's Manual,
Year Four,
Lesson 5, The Kingdom end. the World's Work. P. 20.
1. Ask the clasc to be thinking of the difference
betT/een partners rnd parasites in business,
2. Ask one member of the class to be ready to show
the injuetice of d priving the unprofitable ser-
vant of the talent. (Matthew 25: 14-30) Ask an-
other member of the class to try to show that it
was unjust to treat him se. Of course the lesson
discussion will sho"- the juetice of the act, but
it is well to bring out both sides of the ques-
tion so that the student may be led through his
own reasoning to the right view.
Lesson 10, The Young Man's Opportunity for Service in the
World of Industry and Agriculture.
Teaching and Social Life. P. 44,
1. Ask the clasc to make a list of the industries of
their town r.nd city and report on them next Sun-
day,
Lesson IS. Pathfinders of the Frontier. P. 106.
1. If your class is in the city, ask them to find out
this week wha.t different nationalities there are
in its population. Ask them to investigate tv;o
thigs in this connection: 1, why thene people came.
2. what they are doing now that they are here.
If your class is in the country ask them to go to
the library and re. d Steiner's On the '^rail of the
Immigrant, or Riis's Hot/ the Other ^alf lives or
Grose's Aliens or Americans. In The Little Shep-
herd of Kingdom ^one by John Pox, both boys and
girls v'ill get "the ba.ckground a.nil interesting side-
lights on one phase of next v/eek's lesson.
Lesson 23. Fitting Myself For My Life Work.
1. Ask the cla.sB to consider this week what the word
efficiency means. Ask them to write in their
text-books the answer to this question, ^Ahat is en
efficient life?
Lesson 31. Faithfulness in Ones Daily T? sk and its Effect
On the JTommUiiity,
1. (For girls) Ask your class to be thinking of this
question, "liniat difference does it make in your
town or city whether you do faithfully your daily
household tasks!
(For boys.) Ask your class to be thinking of this
question, V/hat difference do es it make in your com-
munity how you do your work at home, et school,
in the storel
II
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2. (For both) Ask tlier, to find in the lives of ITeherairh
pnd Paul incidents that illustrate the faithfulness of
each.
Lesson 36. Friends and Companions. P. 215,
1. Ask the cla.ss to read the Bible passages given at the head
of the next chapter : nd. then to v/rite in their text-
books v.'hat they think are the qualities of a true friend.
Tell them to be rerdy to discuss these in class.
Lesson 44. Hov; to Meet Trial and Temptation. P. 265.
1. Assign to every member of the class the study of the
passage at the head of the next lenson. Tell thera to
look up the \7ord character in the dictionary and find the
root meaning. Ask them to be thinking this week how
character is attained. Ask them to considea? also the pe-
tition in theLord's prayer, "Lead us not into temptation"
and tell them to be ready to discuss the place of temp-
tation in life.
Lesson 49. Christian Stewardship. P. 292.
1. Ask the clasj. to be thinking this week: 1. hov/ much they
owe to the generations that have gone before and hov;
much civilization is indebted to these past generations.
2. how much they themselves are indebted to others for
the things they prize the most. In virtue of these
facts ask them to consider what is their responsibility
as Christian stewards.
rC
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Course Eight Teacher's Ifenual,
References to Literature, History and Art scattered throughout
the series.
1. Literature.
Lesson 5. Ps, 40, 42.
The frince and the Pauper. - T^ark Tv;ain.
Our Christmas in a Palace. - E.E. Hale.
Lesson 6. P. 48.
Pilgrim's Progress- John !Bunyan.
Lesson 8. P. 61.
A Man Without a Country. - E.E, Kale.
Rohinson Crusoe- Defoe.
Lesson 14. P. 92.
The Courtship of Miles Sta.ndish- Longfellow.
Lesson 16. P. 106.
A ITessage to Garcia.
Lesson oo. P. 225.
Opportunity- Sill.
Lesson 37. P. 2Z8,
The Arabian Tights.
Lesson 40. P. 257.
The Landing of the Pilgrims- Felicia Hemans
.
Lesson 41. P. 262.
Tom Ero\7n at Rugby,
2. Great men a.nd v/orien.
Lesson 7. P. 54.
The Earl of Shaftesbury and Ba.ron von Wolz.
Lessoi. 15. Ps. 9;} and 100.
Cincinnati cus and Israel Putnam.
Lesson 16. P. 105.
Edison.
Lesson 18. P. 115.
Robin Hood and Rob Roy.
Lesson 22. P. 137.
Lincoln.
Lesson 34, P. 213.
Washington at Valley !^orge.
Stonewaij. Jsctcsun,
Lesson 45. P. 285.
Daniel Boone and Buffalo Bill.
rc
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3. History,
Lesson 2. P. 18.
The Pil^riro fathers.
Lesson 7. P. 53.
The Ve.nejne. Ce.nal, Heclc-'Jiiation v-orl<: in the west.
Lesson 8. P. 62.
The Covenant in the Hayflower Cr'oin.
Lesson 10. P. 71.
ITapoleon, Hall, and. Andre.
Lesson 20. P. 126.
Wolfe's Cci.pture of O^uehec
.
Lesson 29. P. 182.
The Assassination of Lincoln.
Lesson 33. P. 206.
The Halifauc Fire.
Lesson 45, P. 2S5.
ITapoleon.
4. Art
Lesson 21. P. 131.
Michelangelo's David,
Lesson 42. P. 266.
The Appeal to the Great Spirit.
V
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Course Mne. Teacher's Manual.
Literature
,
Lesson 7. P. 53.
The House loy the Side of the Road- S.W.Foss-
Lesson 16. P. 106.
Ben Plur- Wallace.
Lesson 24. P. 16S.
Idylls of the King- Teniiyson,
Lesson 28, P. 185.
Ivanhoe- Scott.
Lesson 37. P. 234.
Oliver Twist- Dickens.
Lesson 42, P. 266.
A Student in Ams- Donrld Kankey,
Lesson 46. P. 283.
The Son^ of a Heathen- R.T. Gilder.
Lesson 51. P. 319.
"Once to Every Man vnd llation" Lovrell
.
Herman Hagedorn (4 lines)
A Prayer- C?npbell.
Great Men and T7oraen.
Lesson 4. Ps. 28, 29.
J.C. Patteson (missionary.
)
Abraham Lincoln, Stonewall Jackson.
Lesson 5. P. 37.
William Penn, John Bunyan, Chrysostum.
Lesson 6. P. 41, 45.
Schiller and Goethe.
Washington and ITppoleon.
Lesson 8. P. 56.
Lincoln.
Lesson S4.P. 162.
!Plorence JTig-htingale
.
Lesson 25. P. 168.
John Milton, Robert Louis Stevenson, Pannie Crosby.
Lesson 28, P. 185.
Joan of Arc, Mohamried.
Lesson 32. P. 207.
Columbus
.
4
Course Eleven-Teacher's Manual,
References
.
Literature
•
Lesson 4. P. 20.
Ivanlioe- Scott; David Cop perfield- Dickens.
Lesson 8. P. 41
.
The Merchant of Venice- Shakespeare,
Lesson 13. P. 61.
Emerson (4 lines.)
Lesson 15. P. 71.
G-uinevere- Tennyson.
Lesson 26. P. 122. P. 123.
Lucile-Owen "eredith.
The Eing ana the Sook (Pompilia. )- Browning.
Lesson 30. P. 120.
The Source- Henry Van Dyte.
Lesson 40. P. 207.
Robinson Crusoe- Daniel Defoe.
Lesson 42. P. 220.
The Song of the Syrian Truest. - Knight.
Lesson 43. P. 226.
Othello- Shakespeare.
Lesson 51. P. 266.
Komer, Shakespeare, Milton.
Great men and Tjomen.
Lesson 2. P. 11.
Alexander the Great, Napoleon.
Lesson 4. P. 19.
Luther.
Lesson 6. P. 31.
Lincoln.
•
Lesson 28. P. 135.
Gladstone, Jane Addains, Mlliam Jennings Brya:
Lesson 32. P. 158.
AslDury, Eeecher, Brooks, Spurgeon,
Lesson 37. P. 189.
Jonathon Edwards
.
Lesson 48. P. 293.
Edison.
r-
History.
LesGon' 19, P. 127.
Peary's Journey to the ITortli Pol
Lesson 20. P. 124.
The voyage of the Srnta, Mp.ria.
Lesson 28. P. 185.
The Korman Conquest.
The Vikings,
'"he Alhpmbra.
Art.
Lesson 24. P. 162.
The Sistine Madonnp- Raphael
.
llusic
.
Lesson 24. P. 162.
The ninth Symphony- Beethoven,
r
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References to Literature and Art.
Intermediate. Pupil's Text-book.
Course. Sight,
Lesson 8. P. 54. Robinson Crusoe- Defoe.
Lesson 9. P. 39. The Ship that Pound Herself.- Kipling.
Lesson 21. P. 97. David- Michelangelo.
Lesson 38. P. 193. Tom Brovm at Rugby.
Lesson 40. P. 201. The Landing of the Pilgrims -Felicia Remans,
Course .Mne,
Lesson 6. P. 46. Schiller, Goethe, William Carey, Livingstone,
Lesson 16. P. 73. Ben-ITur- V/allace.
Lesson 20. P. 97. Julius Caesar-Shakespeare,
Lesson 51. P. 257. Puck- Midsumner llight's Dream-Shakespeare,
Lesson 51. P. 264. The Arsenrl at Springfield- Longfellow.
Course Ten, I-Jone.
Course ]^leven.
Lesson 9. P. 54. The Son of God Goes Forth to War,
Lesson 12. P. 73, BryT>nt (4 lines).
Lesson 26. P. 159. Lucile- Ov/en Meredith,
Lesson 34. P. 211 The Tt;o Rabbis.
For each lesson in courses eight and nine, a short quotation
from literature, prose, poetry, or biography follov;s the quo-
tation from scripture under the lesson subject.
c
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Literary References.
Senior. Pupils' Text.
Year One,
Lesson 5, P. 18,
The Landing of the Pilgriras- Felicia Hemans.
Lesson 19. P. 97,
The Little Shepherd of Kingdom Come- John ?ox.
A Hero in Home- spun- William E, Barton,
North Carolina Sketches- M.I^, Carter.
The Winning of the West- Theodore Roosevelt.
Lesson 33. P. 169.
"They are slaves who fear to speak." Lov/ell (8 lines.)
Lesson 34. P. 173.
The Arrow and the Song- Longfellow.
Lesson 35. P. 182,
The Princess- Tennyson,
Aurora Leigh- Elizabeth Barrett Brwning,
Lesson 37, P. 192.
Essay on Friendship- Emerson.
Friendship the Master Pas e ion- Trumbull,
Friendship- Hugh Black,
Lesson 38, P, 200,
The Vision of Sir Launfall- LoY;ell (6 lines.)
Lesson 41. P,211.
The Promised Land- Mary Antin,
Lesson 45. P. 233.
Four lines from Browning.
Lesson 47, P, 240,
A Man's A Man For A' That- Robert Burns,
Lesson 47 » P. 241.
flamlet- Shakespeare. (Polonious advice to Laertes,)
Lesson 49, P, 248.
Merlin and Vivien (2 lines.)
Sir Galahad (2 lines. ) Tennyson.
End. P. 246.
Myer (4 lines
.
)
r
Year Two*
Lesson 5. P. 38.
Life of Johnson- Bosv/ell,
Life of Sir 7alter Scott- Lockhart.
Life of Maca.ulay- Trevelyan.
Lesson 7, P. 48,
Revenge- Tennyson.
Rime of the Ancient Mrriner- Coleridge.
Ballad of Chevy Chase.
The Spectator- Addison.
Discourse on Poetry- Sir Philip Sidney.
Song of Percy and Douglas
.
Lesson 29. P. 241.
Hilton, Tennyson, Wordsworth mentioned.
Lesson 41, P. 256,
Life of Johnson- Boswell,
*
Lesson 48. P. 5w0.
Homer.
Sophocles
.
Dante,
Shakespeare
•
Lesson 48, P. 302.
The Iliad- Homer,
The Aenied.- Virgil,
Paradise Lost- Milton.
Year Three. None,
Year ?our.
Lesson 5, P. 26,
The Bundle of Sticks,
Lesson 5, P, 27,
The Promised Land- Mary Antin.
Lesson 20. P. 107.
Invictus- jieniey. (2 lines.)
r> t T
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CHARTS AND MAPS.
Pupils' Book. Teachers' Book.
Course 8. Part 1.
Lesson 1.
Outline Map-Old Testaxoent \7orld.
Lesson 2.
Outline Map-Palestine. Event Map of Abraliam's Life.
T- ,
^'^sp of Galilee and Samaria,
Lesson 4.
Outline Map-Palestine and Syria. F.Yent Map of Jacob's Life.
Lesson 5.
Outline Map- Egypt. Event Map of Joseph's Life.
Ila.p of Cairo and Vicinity,
Lesson 6.
Outline Map- Egypt,
Lessson 7.
Outline Map-Sanai and Palestine. Hlvent Map of Moses' Life.
]Di agrajn of Temple of Luxor,
Lesson 8.
Outline Map-Sanai and Palestine.
Lesson 10,
Outline Map-Palestine, The Campai ens of Joshua,
Ilap of Judea,
Lesson 11.
Outline Map-The Period of the
Judges.
Lesson 12.
Relief Map of Palestine, Relief Map of Palestine,
Course 8. Part 2.
Lesson 14.
Map of Jerusalem and Environs.
Lesson 15,
Outline Map-The Kingdom of Saul, Event Map of Saul's Life.
Outline Map-Palestine. Galilee, Samaria, cind Environs
Lesson 20, •
Modern Jerusalem.
Lesson 22.
The Empire of Devid and Solomon.
Lesson 22.
Outline Map-Palestine, Event Map of Elijah's Life,
Lesson 24,
Outline Map-Pa.lestine
.
Lesson 25,
Map of Plain of Esdraelon,
Lesson 26.
Outline Map-Palestine. Event Map of David's Life,
Course 8, Part 3.
Lesson 27,
Outline Map-The Assyrian Empire. Map of ITorth Palestine-Samaria
Lesson 28.
Outline Map-Palestine and Syria. Map of Cenlrrl Palestine,
The Babylonian Empire. Map of Judea.
The Persian Empire
.
Palestine
.
Ir
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Lesson 29.
Lesson 30,
Lesson 35,
Lesson 40,
Lesson 1.
Lesson 2.
Lesson 4.
Lesson 5.
Lesson 8,
Lesson 9.
llodern Jerusalem.
Syria and Palestine.
The Invasion of Sennacherib.
B.C. 701.
Palestine.
The Campaigns of Judas Macca-
haeus
.
The Mayflower Compact,
Course 9. Part 1.
Jerusalem Hill Country,
Jerusalem,
Galilee
,
Judea
,
Jerusalem,
Outline Map-Syriar'iand Palestine. Event Map of Barnabas' Life.
Asia. Minor.
Course 9. Part 2.
Lesson 14,
Outline Map-The Roman Empire,
Lesson 16,
Outline .Map-Syria and Palestine, Event Map of Early Life of
Saul
,
Lesson 19.
Outline Map-Syria and Palestine.
The World of the Early Church.
Lessons 20,21,23.
The V/orld of the Early Church.
Course 9. Part 3,
Lesson 28.
Ruins of the Roman Forum,
Lesson 30,
ST. Bernard,
Lesson 31,
Wycliff
.
Lesson 32,
Savonerola.
Lesson 33,
Luther Reading His Bible In His
Monastery Cell.
Lesson 34,
Zinzendorf
,
Lesson 35,
John Wesley.
Lesson 36,
William Carey,
Lesson 37, T.PQonn "^ft
The Earl of Shaftesbury, ^? !! ' ,t- t.^-^^^^ Florence ITightmgale
.
(I
Course 10.
Lesson 1,
Outline Map-Relief Map of Pal-
estine .
Plain of Esdraelon and Lower
Galilee
.
Lesson 2.
Outline-Map-Palestine,
Lesson 5.
Outline Map-Palestine.
Lesson 4,
Outline Map-Palestine,
Lesson 13.
Outline Map-Palestine,
Course 10.
Lesson 14,
Outline Map-The lake of Galilee.
Lesson 15,16,
Outline Map-Lov/er Ga.lilee,
Lesson 17,
Lesson 19,
Outline Map-The Lake of Galilee.
Lesson 21,
Outline ^^ap-Lov/er Galilee,
Lessons 23,24.
Outline Map-The Lake of Galilee.
Lesson 25.
Outline Map-Palestine,
Course 16.
Lesson 27.
Outline Map-Palestine,
Lesson 29.
Outline Map-Palestine,
Lesson 30.
Outline Map of Palestine,
Lesson 31.
Outline Map-Palestine.
Lesson 32.
Outline Map-Jerusfilein in the
Time of Christ,
Lesspns 34,35,36.
Outline Map-Sfme as 32.
Lesson 38,
Outline Map-Palestine,
Course 10.
Lesson 42,
Lesson 44.
Lesson 46.
Back Cover,
Tombstone in 17estininster AhTjey
96.
Part 1.
Fazareth from the East,
Jerusal em.
Event Map-The Life of Christ,
The Scenes of John^s Prefching,
Part 2.
The Lake of Galilee,
Galilee
,
Event Map-The Galilean Preach-
ing Tours,
Jude a
.
Galilee
•
Event Map-The Life of Christ.
Part 3,
Event Map-The Peraean Ministry.
Jerusalem and Environs.
Jude a,
JerHsalem. in the Time of Christ
Event Map-Appearances of the
Risen Lord?
Part 4,
Livingstone's Journey in Africa
First Page from L«s Copy of the
Lechuana Pentateuch,
L's Journey-A Cross-Diagrajn,
f
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Senior Graded Series. Pupils* Text Books,
Maps and Charts.
Year Tt/o. Part One,
Ch. 1. P. 10. The Hew Testament World.
Ch. 1. P. 12, Relief Map of Palestine.
Ch. 1. P. 14. Profile Map of Prlestine.
Ch. 13. P. 76. Period of Kebrev; Settlement of Canaan.
1150-1050. B.C.
Year Tv/o. Part Two.
Ch. 22. P. 138. Plan of Solomon's Temple.
Year Two. Part Three.
Ch. 30. P. 184. Ascyrifn, Babylonian end Persian Empires.
Ch. 35. P. 217, The United and Divided Kingdoms.
Year Two Part Four.
Preface. The Post-Bxilic World.
Year Three. Part One.
Ps. 32, ^3.
Chief Roads and Sea Routes of the Roman Empire in
Apostolic Tir-ies.
P. 62.
Road Map of Palestine.
P. 63.
Road llap of the Ancient East.
P. 64.
Ilap of the Ancient East.
Year Three Pa.rt Two.
Preface. Map of the Ancient East.
]p5« 93»
Chief Roads to the Sea Routes of the Roman Empire,
in Apostolic Times.
Year Three, Part Three.
Ps. 152, 153.
Chief Roads to the Sea Routes of the Roman Empire in
Apostolic Times.
I(
(
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Teaching Helps. Senior.
T each er ' s Man ua.1
.
Charts pnd Pictures.
Year One
,
Part Two.
Charts to be used in connection with Lesson 19.
Pathfinders of the Frontier (Home Missions.)
Chart 1. Tenements in ITew York.
" 2, Increase of cities in U.S. having 8,000 inhabi-
tants or more.
" 3. Illiteracy ar-iong negroes at least 10 years old.
" 4, Proportion of negro population north and south.
Charts to be used in connection with Lesson 21.
Christian Leaders in Every Land. (Foreign Missions.)
Chart 5. Two Parishes (The non Christian World- the U.S.)
" 6. Our parishes- at home ind abroad.
Protestrnt cori^ui i cants, protestant adiierents,
non-protestants
.
7, Illiteracy of China.
Part Three.
Some terapera.nce charts to be used in connection v;ith
Lesson 33.
Cha^rt 1. Effect of alcohol on combined head and hand
work- type-setting.
" 2. Effect of alcohol on combined head and hand-
work,- marksmanship.
" 3. The effect of alcohol on degeneracy.
" 4. The effect of alcohol on the brain.
" 5. Comparitive progress of young men smokers and
non-smokers
.
6. Smoking as a handicap.
Year Two,
Part One.
Appendix B.
List of stereographs that would be found particu-
larly valua.ble in connection with the lessons
for this quarter. (Py lessons.)
Part Two.
Appendix B.
List of stereographs.
Part Three.
Appendix B.
List of stereographs.
Appendix C.
Additional information for the teacher.
Part Four,
Appendix B.
List of stereographs.
(
( ' '
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Senior Gradeo Series.
Outline of Content.
Year One
.
Pa.rts One and 'J-\vo
.
The World: A Pield for Christian Service.
A. Opportunity, Inspiration, pnd Chellen^^e of the ''/^orld
Today,
B. Preparation of the Individual to Meet the Need of the
World; Physical, Mental, and Spiritual Development
,
C. Specific Opportunities for Service.
D. Specific Opportunities for Service Through the Church.
E. Finding Ones Plpce in the World's Work.
Part Three.
The Problems of Youth in Social Life,
Part Ji'our,
Studies in the Books of Ruth and Jajnes,
Year Tv/o.
Parts- One, Tv/o, Three, and Four,
The History and Literature of the Eebrev/ People.
A. The Rise of the Hehreiv ITation.
B. The Hebrew Monarchy and the Kingdom of Israel,
C. The Kingdom of Judah, the Kxile, and the Restored
Jev/ish Comraunity.
Year '^hree.
Parts One and Tv/o.
The History of l\ev7 Testament Tines,
1. The Historic Background of Christirnity.
2. The Early History of Christianity.
3. Christianity Established Anon^ the Crentiles,
4. The Conflict with Judaism and Paganism.
Part Three,
Survey of ITew Testament Literature,
5. The Interpretation and Defense of Christianity.
Part Four.
The First Century of the Christian Church,
6. The Apostolic Church, a Brotherhood,
Year Four.
Parts One, Two, Three and Four.
The Bible end Social Living.
1. The Family. 4. The State.
2. The Commuijity, 5. The Church.
3. The Industrial Order, 6. Bible Spokesmen for the
Kingdom of God.
((
Senior Graded Series.
Authorship.
Year One.
Pa.rts One through Four.
Prepared by Sidney A. Weston.
Edited by Henry H. Me3/er,
Year Tvvo
.
Pprts One, Two, and Four.,
Prepared by Robert ^illipm Roge
Edited by Henry PI. Meyer.
Part Three.
Prepared by W.H, Wood.
Edited by John T, McPrrl and.
Year Three.
Parts One through Four.
Prepared by Oscar C. Helming,
Edited by Henry H, Meyer.
Year Four,
Parts One through Four,
Prepared by Harry F. Ward.
In collaooration with
Sidney A. Weston,
Edited by Henry H, Meyer,
( (
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Intermediate Graded Series,
Outline of Content.
Course Sight,
Parts One, Two, and Three.
Leaders of Israel.
Part Four.
Religious Leaders in North America,
Course Nine,
Parts One, Two, and Three,
Christian Leaders,
A. Early Christian Leaders,
B. Paul, the Missionary.
C. Later Christian Leaders.
Part Four.
Some Fpjnous Friendships.
Course Ten,
Parts One, Two, and Three,
The Life of Christ,
Part Four,
A liodern Disciple of Christ- David Livingstone,
Course Eleven,
Parts One through Four,
Christian Living,
r
Intermediate Graded Series,
Authorship,
Course Eight,
Parts One through Four,
Prepared by Milton 3. Littlefield.
SditecT by Sidney A. Weston,
Course Nine,
Parts One £.nd Tv;o,
Prepc'red by Milton S, Littlefield.
Edited by Sidney A, 7^eston.
Part Three.
Prepared by E. Morris Fer^^usson,
Edited by Sidney A. Teston.
Part Pour,
Prepared by E.Morris Fergus on. and
Pecrl G. Winchester,
Edited by Sidney A, Weston.
Course Ten.
Parts One, IVo, and Three,
Prepared by Milton S. Littlefield,
Edited by Sidney A. Weston.
Part Four.
Prepared by Basil Mathev.'s and
Ralph E. Diff endorfer.
Edited by Sidney A, Weston,
Course Eleven.
Parts One through Four,
Prepared by Arlo Ayres Brovm,
Edited by Sidney A. Weston,
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Comprehensive Siimriary.
The international closely graded series for adolescence
consists of eight yee rs work, each year of v.hich is mB.de up
of four quarters of thirteen lessons erch, Pifty-tv/o les-
sons are scheduled for a year, no allowance being made for
sumner vacations.
The quarters are p^per bound, ?nd consequently v/e€>,k in
make-up and unattractive in appearance. Other mechanical
feptures are on the v;hole much better, though not of the
highest grade.
The intermediate lessons -^re made up mainly of biograph-
ical and historical materials used without regard to chrono-
logical sequence. The senior courses are based largely on
sociological and historical materials. Throughout both cour-
ses there is a perponderance of Biblical material. Little
provision is m; de for carrying over the principles learned
into daily life except in Year Four of the senior series
which is the high point of the entire adolescent course in
both ma.terial a.nd presentation.
The style throughout is quite commonplace and appeals
but little to the interest of the adolescent. The pupil is
given practically no suggestion as to where he may find sup-
plementary reading, although the teacher is plentifully pro-
vided with references to source materials. The curriculum is
scantily enriched with references to art, literature, history,
or science.
Through introductory materials prefacing the manual,
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the teacher is made somewhat familiar v/ith the psychological
and sociological characteristics which she may expect to
find in her pupils. Some suggestion as to method ig given
hut this is fragmentary, inadequate, and not always pedagog-
ically souiid.
We may say in general, that the course though strong in
some points, is on the v/hole far below the standard we must
expect if we are to keep pace with the public school curricu-
lum material and accomplish our purpose of Christianizing the
world,
O^uoting Betts, P. 207, "The curriculum should embody the
cream of culture from all ages of the past. It should be in a
constant state of reconstruction and readjustment to meet the
needs of each new generation,"
Bower, P, 252, says much the same thing, "It is iiipos-
sible for a curriculum built upon expeiience ever to be com-
plete. In its very nature it must he a, changing, growing,
forward moving thing., , The experience on which the curricu-
luri rests is complex and changing, "
P. 164. "The fundajaental element in the curriculum as en-
riched and controlled experience will consist of a selected
and organized body of actual experiences of children, grovm-
ups and adults,
1. These experiences must be real,
2. They must be typical.
3. Those should be selected in particular that present alter-
natives and involve choices.
4. Those should be chosen that are continuous.
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5. Those should be selected that are capable of absorbing the
largest amount of knowledge,
6. Those should, be selected that are capable of infinite e:>''-
pansion.
7. Those should be selected that are social and shared.
8. Those should be selected v/ith reference to their require-
ment of the disciplined A^^ill. "
Those who have gathered material for this curriculum have
not been sufficiently;- concerned v/ith these emphases.
But the gravest fault of these courses is their failure
to provide opportuilty for the pupil to put his Christian
principles into active service. Christianity is a matter
not of knov/ledge but of life. It must be a personal experi-
ence.
((
Athearn, Walter Scott- Tlie Indiana Survey of Religious Edu-
cation. Vol.2, Jleasurements and Standards in Religious Edu-
cation. George IT. Doran Co. Copyright, 1923.
I have made particular use of Part Three, Measuring the
Merits of Text-lDooks as a guide in evaluation. Ps. 103-572.
Betts, George Herbert. The Curriculujn of Religious Educa-
tion. The Abingdon Press. . Copyright 1924.
I have studied the bool^ as a vihole
,
making most intensive
use of the history of graded material and the score-cerd.
Bobbitt, Franklin.- The Curriculum.
Houghton Mifflin Co. 1918.
Material dealing with the curiiculum in a general way*
Bonser P.G. The Elementary School Curriculum.
MacMillan Co. 1922.
iiaterial dealing v/ith the curriculum in general.
Bower, WilliejJi Clayton,- The Curriculum of Religious Educa-
tion,
Charles Scribners Sons. 1925,
Thorough reading of the book as a v/hole v.ith special use
of Chapter Eleven, 7/hat Constitutes a Curriculum, and Chap-
ter Seventeen, A Dynamic Curriculum,
Porbush, Williajn, Byron, The Boy Problem, Chapter One.
Pilgrim Press, Seventh Edition, Cop^rri.ht 101-2,7, 13,
Whole book,
Meriam, J.L. The Child and the Curriculum.
World Book Co. 1920.
Book as a whole. Especially material stealing with the

curriculum in a general way, not as strictly puljlic school
material.
8, Mayer, Herbert Carleton. The Church's Program for Youiig
People,
Intensive use of whole book,
9. Slattery, Marga.ret, The Girl in Her Teens.
The Pilgrim Press, 1910,
10. The International Closely Graded Series,
Intermediate and Senior Courses?
Quarterlies for teacher and pupil, 64 in all.
The Pilgrim Press. 1910, 1917.
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